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I. Inquiry Set Introduction 

Inquiry Set Title  Ethnic Studies: Political Activism in LGBTQ Communities 

Brief Description In this inquiry set, students consider the ways that individuals in the lesbian, gay, bisexual, transgender, and 
queer/questioning (LGBTQ) community collectivize in order to fight for greater equality and recognition. In 
particular, students grapple with the issues of identity and the multiple and intersecting ways that identity affects 
efforts to engage politically. For those in the LGBTQ community also identifying as black, Latinx, or Asian meant 
navigating norms in many communities. Students read several sources, annotate them, and then categorize the 
documents in order to produce a short essay describing perspectives with evidence from the texts. 

Authors  Marika Manos, Ed.D., History/Social Science Curriculum Leader, Long Beach Unified School District 
Craig Loftin, Ph.D., Department of American Studies, California State University, Fullerton 

Grade Levels Grade 9, Ethnic Studies 

Topics/Concepts  LGBTQ, lesbian, gay, bisexual, transsexual, transgender, queer, questioning, civil rights movement, civil rights, 
activists, African American, Asian American, Latinx, equal opportunity, Latino, marginalized groups, sexuality, 
gender, community, identity 

CA HSS Standards / 
Frameworks 

Grades 9-12 
Historical and Social Sciences Analysis Skills  
Historical Interpretation  
 
Skill 3 Students interpret past events and issues within the context in which an event unfolded rather than solely in 
terms of present-day norms and values. 
 
Grade 11 
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United States History and Geography: Continuity and Change in the Twentieth Century 
 
11.10 Students analyze the development of federal civil rights and voting rights. 
 

11.10.5 Discuss the diffusion of the civil rights movement of African Americans from the churches of the rural 
South and the urban North, including the resistance to racial desegregation in Little Rock and Birmingham, 
and how the advances influenced the agendas, strategies, and effectiveness of the quests of American 
Indians, Asian Americans, and Hispanic Americans for civil rights and equal opportunities.

 

Framework Excerpt LGBTQ communities include individuals who identify themselves as African American, Asian, Latinx or other 
traditionally marginalized group. For this reason, a case study on the political activism of LGBTQ communities is 
particularly valuable to the 9th grade Ethnic Studies course. In this case study, students “document the 
experiences of people of color in order ... to construct counter-narratives and develop a more complex 
understanding of the human experience.” By studying the political activism of LGBTQ communities, students 
“[take] into account the intersectionality of identity (gender, class, sexuality, among others), to challenge racism, 
discrimination, and oppression and interrogate the systems that continue to perpetuate inequality.” They consider 
documents from differing perspectives and communities within and/or opposed to Civil Rights for individuals 
identifying as LGBTQ. Students read sources to study “multiple perspectives” and “investigate the relationship 
between race, gender, sexuality, social class, and economic and political power.” After students “study how 
different social movements for people of color, women, and lesbian, gay, bisexual, and transgender (LGBT) 
communities have mutually informed each other,” they write their own accounts of political activism in LGBTQ 
Communities. 

Standards California English Language Development Standards for Grade 9 and 10 

Part I. Interacting in Meaningful Ways 

B. Interpretive 

6. Reading closely literary and informational texts and viewing multimedia to determine how meaning is 
conveyed explicitly and implicitly through language 
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● Level Emerging: a) Explain ideas, phenomena, processes, and text relationships (e.g., 
compare/contrast, cause/effect, evidence-based argument) based on close reading of a variety of 
grade-appropriate texts, presented in various print and multimedia formats, using short sentences 
and a select set of general academic and domain- specific words. 

● Level Expanding: a) Explain ideas, phenomena, processes, and relationships within and across 
texts (e.g., compare/contrast, cause/effect, themes, evidence-based argument) based on close 
reading of a variety of grade-appropriate texts, presented in various print and multimedia formats, 
using increasingly detailed sentences, and an increasing variety of general academic and 
domain-specific words 

● Level Bridging: a) Explain ideas, phenomena, processes, and relationships within and across texts 
(e.g., compare/contrast, cause/effect, themes, evidence-based argument) based on close reading 
of a variety of grade-level texts, presented in various print and multimedia formats, using a variety 
of detailed sentences and a range of general academic and domain-specific words. 

 

Part I. Interacting in Meaningful Ways 

C. Productive 

10. Writing literary and informational texts to present, describe, and explain ideas and information, using 
appropriate technology 

● Level Emerging: b) Write brief summaries of texts and experiences using complete sentences and 
keywords (e.g., from notes or graphic organizers). 

● Level Expanding: b) Write increasingly concise summaries of texts and experiences using complete 
sentences and key words (e.g., from notes or graphic organizers). 

● Level Bridging: b) Write clear and coherent summaries of texts and experiences using complete and 
concise sentences and keywords (e.g., from notes or graphic organizers). 

 
Common Core State Reading Standards for Literacy in History/Social Studies, Grade 9-10 
  
Key Ideas and Details 
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1. Cite specific textual evidence to support analysis of primary and secondary sources, attending to such 
features as the date and origin of the information. 

 
Integration of Knowledge and Ideas 
 

9. Compare and contrast treatments of the same topic in several primary and secondary sources. 
 
Common Core State Writing Standards, Grades 9-10 
 

2. Write informative/explanatory texts, including the narration of historical events, scientific 
procedures/experiments, or technical processes. 

Investigative 
Question 

What is the story of our community? In what ways have members of my community engaged in political activism?  

Historical 
Background 
 

These documents reveal the multiple voices and nuanced layers of identity that have characterized the modern 
LGBTQ community in the United States, particularly in California. It is a community in which race and sexuality 
have intersected in powerful, complex ways, shaping the meaning of both individual identity and collective action. 
As newly emergent LGBTQ communities sought greater community and visibility during the 1970s, they often 
fractured along lines of race and ethnicity found in other aspects of American life. While some activists forged 
useful multiracial LGBTQ coalitions, others found that bigotry and racial exclusion were all too common within the 
LGBTQ community and prevented meaningful alliances. Others encountered homophobia within their own minority 
communities. Ultimately, certain voices became privileged while others were silenced.  
 
These sources recover some of these silenced voices and examine the shared struggles for power that make up 
the stories of our community from a number of vantage points. The theme of coalition building is prominent in 
Sources 2 and 4, which both look to deeper concepts (shared oppression, human rights) as a way of uniting 
different groups and making social activism more impactful. Source 2 along with Sources 3, 7, and 8, emphasize 
the particular complexity of LGBTQ / African American intersectionality, especially during the 1960s and 1970s. 
The documents provide glimpses of this unique intersectionality at three distinct moments in time: Rustin as an 
early-1960s closeted activist, Newton’s “revolutionary” call for solidarity in 1970, and greater black acceptance of 
gays in 1983. Cumulatively, the three documents represent tangible progress that can be dissected and analyzed 
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in the classroom in a number of ways. In the cases of other racial groups, as shown in Sources 5 and 6, we see 
more readily the pangs of exclusion from mainstream, white-dominant LGBTQ institutions of the time. It is notable 
how these forms of racism mirror those in the rest of society and how they have played out so similarly in other 
contexts. In response, some LGBTQ people of color seek to forge greater bonds within their own community 
(Source 5) or employ allies to help combat discrimination when it is encountered (Source 6). Meanwhile, as Source 
1 reminds us at the outset, the mainstream LGBTQ community is beginning to find greater acceptance among 
mainstream society as a whole during this period, moving these conflicts more brightly into the public spotlight.  
 
It is worth remembering the broader historical context underlying many of these documents. During the 1960s, a 
broad range of social and political movements galvanized young people across the country, causing them to think 
more deeply about questions of identity, community, and power. The LGBTQ movement came along a bit later 
than the other 1960s-era movements, right as the 1960s were coming to a close. As the LGBTQ movement grew 
into a major political movement during the 1970s, its growth was heavily influenced and shaped by earlier 
movements for social justice, such as the Black Power and anti-Vietnam War movements. In important ways, the 
LGBTQ movement carried forward many of the questions raised during the 1960s well into the 1970s and 1980s. 
By the late 1970s, gay rights was one of the most visible — and divisive — issues in American society and politics 

Potential Sensitive 
Issues, Topics, and 
Information 
 

Depending on the ethnic studies course and group of students, one might teach a lesson on gender labels and 
identity before teaching a lesson sequence on political activism in LGBTQ communities 
(https://www.glsen.org/educate/resources/guides). Because this text set includes topics relating to 
“homosexuality,” students may need teaching around the origins of this term as well as appropriate terminology for 
individuals identifying themselves as LGBTQ. Teachers may want to explain person-first language and discuss the 
ways that sex and sexuality are differing concepts. In addition to discussions around terms like “gay,” 
“transgender,” “queer,” and “gender non-conforming,” teachers may want to start the discussion by giving students 
the context of the 1950s and 1960s. More specifically, explain that acceptable labels for people from LGBTQ, 
African American, Asian, Latinx, and traditionally underrepresented communities differ from current labels.  

Map  
 

East Los Angeles, downtown Los Angeles, Sunnyvale, demographic map of California with percentage of 
LGBTQ-identified population 
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II. Source Sets 

#1 Primary Source “H.R. 166 in the House of Representatives” A Bill, Washington D.C., Jan. 14, 1975. 
 
1a. 
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1b.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Transcript: 
94th Congress, 1st Session  
 
H.R. 166 in the House of Representatives [stamp on text reads: National Gay Task Force] Ms. Abzug (for herself, Mr. John L. 
Burton, Mr. Koch, Mr. McCloskey, and Mr. Nix) introduced the following bill: which was referred to the Committee on the 
Judiciary.  
 
A BILL To prohibit discrimination on the basis of affectional or sexual preference, and for other purposes. Be it enacted by the 
Senate and House of Representatives of the United States of America in Congress assembled. That this Act may be cited as 
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the “Civil Rights Amendments of 1975.”  
 
PUBLIC ACCOMMODATIONS SEC.2 (a) Section 201 (a) of the Civil Rights Act of 1964 (42 U.S.C. 2000a (a) is amended by 
inserting after “religion,” the words “affectional or sexual preference,”. (b) Section 202 of such Act (42 U.S.C. 2000a (a) is 
amended by inserting after “religion,” the words “affectional or sexual preference,”.  
 
2 PUBLIC FACILITIES  
 
SEC. 3. Section 3 (a) of the Civil Rights Act of 1964 (42 U.S.C. 2000b (a) is amended by inserting after “religion,” the words 
“affectional or sexual preference,”. PUBLIC EDUCATION  
SEC 4. Sections 401 (b), 407 (a) (2), and 410 of the Civil Rights Act of 1964 (42 U.S.C. 2000c-6 (a) (2), 2000c-9) is amended 
by inserting after “sex,” the words “affectional or sexual preference,”.  
 
FEDERALLY ASSISTED OPPORTUNITIES  
SEC. 5. Section 601 of the Civil Rights Act of 1964 (42 U.S.C. 2000d is amended by inserting after “color,” the words 
“affectional or sexual preference,”.  
EQUAL EMPLOYMENT  
SEC.6 (a) Sections703 (a), 703 (b), 703 (c), 703 (d), 703 (e), 703 (j), 704 (b), 706 (g), 717 (a),and 717 (c) of the Civil Rights Act 
of 1964 (42 U.S.C. 2000e-2, -3, -5, -16) are amended by adding after the word “sex,” 
 

Title of Source “H.R. 166 in the House of Representatives” A Bill, 
Washington D.C., Jan. 14, 1975. 

Contributor ONE Archives 

 

For the Student 
 

House Resolution 166 (known as “HR 166” for short) was an effort to pass a law in 1975 that would protect gay 
men, lesbians, and bisexuals from several different forms of discrimination. The law, for example, would have 
prevented employers from firing workers solely because they are gay or lesbian. This was a common problem for 
gay men and lesbians in the 1950s and 1960s. 
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The law was written by a congresswoman from New York named Bella Abzug. Abzug was an advocate for both 
women’s rights and LGBTQ rights. It was common during the 1970s for gay activists and feminists to work together 
to fight against discrimination. Even though the bill did not pass into law, it was important because it was the first 
time lawmakers in Washington, DC, showed any interest in protecting LGBTQ people from discrimination.  
 

For the Teacher 
 

The document reflects how gay activism entered into mainstream politics during the 1970s. It shows how the gay 
movement was gaining more visibility and attracting more sympathy from heterosexuals, such as the bill’s author, 
Bella Abzug. It is notable that the basic idea of the bill is to extend to LGBTQ people rights that had already been 
extended to other minority groups, such as racial and religious minorities. This demonstrates how the gay 
movement built upon earlier movements for social justice and adopted many of their same frameworks and 
strategies. Although the law is written in a typically arcane legalistic style, the category titles alone demonstrate an 
interesting range of issues facing LGBTQ people in these years.  
 
It is not surprising that this proposed legislation was introduced by a woman who was a self-identified feminist, Bella 
Abzug. This provides an opportunity to discuss ways that LGBTQ people and women experience discrimination 
similarly, and how each group has been subject to gender stereotyping in comparable ways. Feminism and gay 
rights shared a certain kinship in the 1970s, although tension existed between the groups as well. Many 
heterosexual feminists in the 1970s, for example, were uncomfortable with the presence of lesbians in mainstream 
feminist organizations.  
 

#2 Secondary 
Source 

“A Black Panther’s View: Huey P. Newton on Gay, Women’s Liberation.” 
 
During the past few years strong movements have developed among women and among homosexuals seeking 
their liberation. There has been some uncertainty about how to relate to these movements.  
 
Whatever your personal opinions and your insecurities about homosexuality and the various liberation movements 
among homosexuals and women (and I speak of the homosexuals and women as oppressed groups), we should try 
to unite with them in a revolutionary fashion. I say “whatever your insecurities are” because as we very well know, 
sometimes our first instinct is to want to hit a homosexual in the mouth and want a woman to be quiet. We want to 
hit a homosexual in the mouth because we are afraid that we might be homosexual; and we want to hit the woman 
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or shut her up because we are afraid that she might castrate us or take the nuts that we might not have to start with.  
 
We must gain security in ourselves and therefore have respect and feelings for all oppressed people. We must not 
use the racist attitude that the White racists use against our people because they are Black and poor. Many times 
the poorest White person is the most racist because he is afraid that he might lose something, or discover 
something that he does not have. So you’re some kind of a threat to him. This kind of psychology is in operation 
when we view oppressed people and we are angry with them because of their particular kind of behavior, or their 
particular kind of deviation from the established norm.  
 
Remember, we have not established a revolutionary value system; we are only in the process of establishing it. I do 
not remember our ever constituting any value that said that a revolutionary must say offensive things towards 
homosexuals, or that a revolutionary should make sure that women do not speak out about their own particular kind 
of oppression. As a matter of fact, it is just the opposite: we say that we recognize the women’s right to be free. We 
have not said much about the homosexual at all, but we must relate to the homosexual movement because it is a 
real thing. And I know through reading, and through my life experience and observations that homosexuals are not 
given freedom and liberty by anyone in the society. They might be the most oppressed people in the society.  
 
 

For the Student 
 

The Black Panther Party for Self-Defense was a major civil rights organization that existed during the 1960s and 
1970s. Huey Newton founded the Black Panthers in 196 in Oakland with several college friends who were frustrated 
by the slow pace of other black civil rights organizations. Newton and the Black Panthers were heavily influenced by 
the “Black Power” philosophy of Malcolm X, although they did not share Malcolm X’s religious views. Newton was 
the first major black leader to suggest that black activists should form coalitions and alliances with gay activists. 
During the 1960s, most black civil rights organizations had either ignored the plight of gay people or condemned 
gay people as unworthy of equal rights. Newton, a self-proclaimed revolutionary, believed that gay and black people 
shared many of the same forms of injustice, such as job discrimination and police harassment. Newton also 
reached out to women’s rights activists, which was unusual for male black activists in the 1960s.  
 

Source Title  “A Black Panther’s View: Huey P. Newton on Gay, Women’s Liberation. 
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Repository Workers World  

 

For the Teacher 
 

Newton’s reaching out to gay rights organizations (referred to at the time as “gay liberation” groups) broke with 
previous black civil rights leaders who tended to ignore or malign gay people. In seeking acceptance from white 
society, most black leaders in the 1960s sought to portray black Americans as family-oriented and sexually 
“normal.” Newton’s interest in the newly emerging gay groups is connected to his concept of himself as a 
revolutionary, someone who seeks sweeping, bold changes in society rather that small, incremental improvements.  
 
This document offers an opportunity to discuss different activist strategies, and the benefits of radicalism versus 
more moderate approaches to civil rights. Teachers should note that 1970 was one year after the famous Stonewall 
riots,” a series of protests in New York City in 1969 that helped motivate and galvanize gay men and lesbians to 
engage in high levels of political activism. Before Stonewall, there were only a few dozen gay rights organizations in 
the United States, but just a year later in 1970 there were nearly one thousand. Newton’s interest in connecting with 
gay activists thus signals the growing visibility of gay activism as a major social movement in the early 1970s.  
 
Newton’s tone in the document suggests that there were significant degrees of homophobia in his organization at 
the time. Teachers may want to mention that the Black Panthers adopted a very “macho” public image, wearing 
leather jackets and carrying shotguns openly in public. Some Black Panthers considered such masculinity 
incompatible with homosexuality. Another Black Panther leader, Eldridge Cleaver, for example, was openly 
homophobic in his book Soul on Ice. We cannot be sure how successful Newton’s efforts were in convincing his 
fellow Panthers to accept white gay activists as brothers in revolutionary struggle, but the fact that he made the plea 
in the first place was significant and pointed to later years when black and gay activists would work more readily to 
align their movements. As other documents in this lesson show, however, this was never a simple process.  
 

#3 Primary Source 
 

“Special Report: Black & Gay: Problem and Possibilities.” 
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Transcript: 
 
SPECIAL REPORT BLACK & GAY  
PROBLEMS AND POSSIBILITIES  
A young, black, gay man decided to check out a neighborhood gay bar around the corner from where he was living. 
A new student at Loyola University in Chicago, he felt he had nothing to lose and perhaps something to gain. After 
five minutes of a motionless, hostile glare from the elderly bartender, he finally realized that he would not be served.  
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by John Victor Soares  
 
Whether subtle or not, racism in the gay sub-culture is reality that all black gay people deal with, unless-perhaps 
implausibly-they have insulated themselves with a closed circle of close friends. ... It would be unwarranted, given 
the facts, to assume that because gay people are members of a minority group themselves, they are free of the 
racism that pervades American society in general. Just as gay people have stationed themselves in the full range of 
professional and life styles found through-out the nation, so also have they acquired attitudes and behavioral 
patterns-also throughout the nation-which go to make up racism.  
 
To those who have moved in both straight and gay circles, it does indeed appear that for every racially colored 
posture that is found in straight society, there is a corresponding one in gay society...  
 
In spite of this, it must be remembered that racism is not necessarily a critical issue for black gay people in every 
situation. Obviously, there is a way to nullify it as far as gay-centered activities are concerned, and this way is 
though interaction in the black gay community. Of course, the extent to which such a community is available 
depends on the place one finds oneself.  
 
Chances of finding an active and productive social life in the black gay community are far better in key cities with 
large black populations than in cities and areas sparsely populated by black people. Often too, there may be an 
important black population in a certain area, but for various reasons black gay social life is not highly organized and 
intense as in such black gay super-centers as New York; Washington, D.C.; Los Angeles; Atlanta and Chicago. 
Although Detroit and St. Louis for example have sizeable black populations, black gay social life simply does not 
muster up to the standards of sparkle, lavishness and frequency of entertainment that are so strikingly observable in 
the super-centers...  
 
The integrated gay community, where blacks, whites and other mingle, is where racism can become an issue, and 
its importance as an issue depends largely on where one lives…  
November 17, 1976 THE ADVOCATE Page 13 
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Source Title “Special Report: Black & Gay: Problem and Possibilities.” 
 

 

For the Student 
 

This essay was originally published in 1976 in a magazine called The Advocate. During the 1970s, The Advocate 
was the most widely read magazine discussing gay culture and gay rights. This essay was written to highlight ways 
in which some gay people in the 1970s were excluding members of their own community on the basis of race. 
During the 1970s, gay people were “coming out” in large numbers and creating many new businesses and 
institutions, such as bars, dance clubs, and bookstores. Black, Latino, and Asian gays and lesbians were 
sometimes excluded from these institutions due to racism. This put LGBTQ people of color in a difficult position: 
They were often rejected by their families and communities for being gay, then rejected by gay culture because of 
their race. It should be noted, however, that many white gay activists opposed such racist practices and protested 
against such practices in an effort to make LGBTQ businesses and institutions welcoming to everyone in the 
community. 

For the Teacher 
students, and 
identify what 
students should get 
out of the source. 

This document is nice case study in intersectionality. It shows the common dilemma of LGBTQ people of color: 
double exclusion, being rejected from both sides. This has been a common experience for many LGBTQ people of 
color, and it makes navigating one’s sexual identity even more complicated than it already is. The document 
suggests two ways for overcoming racism in the LGBTQ community: try to integrate white-dominant LGBTQ 
institutions, or create separate institutions. Note how this is similar to broader debates among black activists in the 
1960s on whether to focus on integration with whites (MLK) or black community empowerment and racial solidarity 
(Malcolm X). Indeed, many issues that play out in the history of race in the United States play out in gay culture in 
microcosm. We might think that just because a person has suffered discrimination in one form, they will be more 
sensitive to its other forms, but the historical record shows this is often not the case. These issues still play out in 
the present in interesting ways. 

#4 Primary Source Join the Nationwide March for Human Rights: At Home! 
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Source Title  Join the Nationwide March for Human Rights: At Home! 

 

For the Student 
 

Throughout American history, people have taken to the streets to march and nonviolently protest against things they 
found to be unfair. These protests often focus on specific issues, such as ending the Vietnam War or allowing 
women the right to vote. Sometimes, however, activists will combine issues to create larger demonstrations on 
behalf of multiple causes. The hope is that larger marches can have a larger impact and will be more likely to 
influence lawmakers and other leaders in society. These flyers show one such effort. The Coalition for Human 
Rights, which existed from 1977 to 1985, was mainly a gay rights organization, but the group connected gay rights 
to other issues and causes. From the first flyer, we see many different issues at play in this demonstration, ranging 
from gay rights to women’s rights to poor people’s rights. By framing their cause as “human rights” and building 
coalitions with other causes, the activists hoped to spread their message more effectively.  

For the Teacher 
 

Demonstrations such as the one listed here often serve a variety of purposes that may be worth discussing with 
students: they try to influence public opinion, influence specific legislation, and gain sympathetic media coverage. 
Teachers may want to put such a march in the larger context of street demonstrations throughout US history. Large 
street demonstrations such as this only became possible for LGBTQ people during the 1970s because of the repeal 
of anti-gay laws throughout that decade. (During the 1970s, 25 states repealed their anti-gay laws.) But in the late 
1970s, mainstream society was still getting used to the idea of mass gay visibility, so it was not unusual for activists 
to frame their actions in more general terms. The phrase human rights has often served this function for LGBTQ 
activists. In fact, the largest LGBTQ rights group presently operating in the United States, Human Rights Campaign 
(HRC for short), still uses this strategy. The basic idea is that gay rights are human rights, and it is harder to argue 
against human rights than gay rights. Some activists criticize this strategy, however, because it waters down the 
message and implies that being gay is something that should be downplayed or concealed.  
 
It should be noted that after years of steady gains during the first half of the 1970s, the gay rights movement started 
suffering setbacks and backlash from opposing political factions around 1977. Notice the reference to Dade County 
in the second flyer — this refers to the 1977 repeal of a gay rights law in Dade County, Florida. The repeal was led 
by singer and anti-gay activist Anita Bryant, who became a leading national figure against gay rights in the late 
1970s. Bryant argued that gay people were dangerous predators who wanted to “recruit” children into 
homosexuality and should be denied basic rights. Bryant’s “crusade” against homosexuality helped stall the 
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progress of gay rights, forcing gay activists to come up with new strategies for visibility and empowerment. These 
battles would set the stage for the “culture wars” of the 1980s. 
 

#5 Primary Source Latinos Unidos Newsletter, April 1, 1977 
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Source Title:  Latinos Unidos Newsletter, April 1, 1977 

 

For the Student 
 

Similar to Source 3 (“Black & Gay”), this document reflects the double bind that has faced many LGBTQ people of 
color: rejection from their families and communities because of their sexual difference, and rejection from a 
white-dominated gay culture because of racism. Latinos Unidos was an organization that existed in Los Angeles 
during the 1970s to strengthen the sense of community for Latinx LGBTQ people. This was the first issue of a 
newsletter that they published to help keep people informed about their events. Notice that their events include fun 
get-togethers as well as more serious fundraisers for political causes and activities. People who grow up LGBTQ 
often feel lonely and isolated from one another, and social events such as the Baile Tropical help forge a stronger 
sense of community and allow more participation in political events.  

For the Teacher 
 

For many Latinx LGBTQ youth, the Catholic Church, a strong sense of family, and “machismo” attitudes play 
prominent cultural roles in shaping their concepts of sexual identity. These factors can exacerbate the loneliness 
that is so common among gay youth. This document can provide an opportunity to discuss with students the unique 
ways that people from different racial and ethnic backgrounds come to terms with being LGBTQ and the unique 
difficulties or challenges each group faces. Note the use of phrases “unique problems” they want to “convey … to 
the community at large,” hinting at such issues, and wishing to address them in public ways. Also note that a portion 
of the newsletter was written in Spanish; teachers can discuss the significance of this with students.  
 
To help contextualize the document, teachers may want to draw connections between this organization and 
Chicano student activism of the late 1960s, especially the student walk-outs in East Los Angeles. These events 
helped politicize young Chicanos, and some of this energy would have spilled over into LGBTQ activism during the 
1970s. This was a common pattern during the era. Many gay activists in the 1970s had been previously involved 
with anti-war, New Left, or other organizations. Teachers may also want to note that one member of the 
organization is a prominent student leader at Cal State University, Los Angeles, a reminder that college campuses 
and college students played central roles in social activism during the 1960s and 1970s.  

#6  Primary 
Source 

An Account by Mark Dyer of the Discriminatory Practices He Observed at the Gay Bar N’Touch on the 
evening of Friday December 26, 1980. 
 
An account by Mark Dyer of the Discriminatory Practices he observed at the Gay Bar N’Touch on the Evening of Friday 
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December 26, 1980  
 
I arrived at N’Touch, located near the corner of Sacramento and Polk around 10:45 p.m. on Friday December 26, 1980, paid 
the $1.00 cover charge and was promptly admitted. I was not asked for any identification or proof of age, I noticed however that 
the person behind me, an Asian who appeared to me to be approximately 35 years of age was requested to show two pieces of 
identification (I.D.) with a picture. When he could only produce a California driver’s license, he was refused admittance. I then 
walked through the bar and noticed that there were less than ten Asians present, considerably less than that are usually 
present in a normal evening. I then became suspicious, and stood near the door and observed that every Asian was being 
asked to show two I.D.’s with a picture. Approximately 10 were refused admittance, while the few that were able to show the 
requisite I.D.’s were admitted. Of the Caucasians and blacks who were arriving, I.D.’s were only being requested when there 
was an obvious doubt of the person’s age. Non-Asians were only being asked to show one I.D. and these were quickly checked 
and the person admitted. Only approximately one in twenty of the Caucasians and Blacks potential entrants were being 
requested to show I.D., all the Asians were universally requested to show I.D.’s.  
 
After having contacted other members of the Gay Asian Information Network (GAIN), and arranging for them to join me at the 
bar, I resumed my position at the door and observed while approximately ten more Asians were refused admittance. At 
11:15p.m. I left the bar to speak with a group of Asians who had not been admitted to the bar and had congregated on the 
sidewalk. I inquired what had happened to them when they tried to gain admittance to the N’Touch. From what they said, most 
of them had shown a California drivers license, but had been refused because they were unable to show a second I.D. Two of 
them said that they were told that their passports count not be used as the second I.D.  
 
At approximately 11:30p.m., James Jackson and Edward Sebesta arrived along with two Asian friends. Jim is who is Japanese 
American Eurasian and the two Asians attempted to enter the bar and were asked to show two I.D.’s Edward also attempted to 
enter the bar and was admitted with an I.D. being requested.  
 
We then set up the picket line and at about 12:00 midnight a patron of the bar came out and explained that it was his 
understanding that the bar was attempting to exclude Asians for economic reasons, as Asians are reputed not to consume 
enough liquid beverages to be allowed to enter. Wayne Friday came out and while in heated debate with a foreign national on 
the issue, he made the following statement, “they pulled down Oil Can Harry’s and we’re not going to let it happen here.”  
 
During the picket there was a verbal harassment of us by Caucasian bar patrons and hostile racist remarks, such as “You’re 
mad because they wouldn’t let your little fairy chink friends in” and “How would you feel if they were trying to ruin your bar.”  
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Compiled for the Gay Asian Information Network P.O. 70133 Sunnyvale, CA 94086 
 

Source Title An Account by Mark Dyer of the Discriminatory Practices He Observed at the Gay Bar N’Touch 
on the evening of Friday December 26, 1980. 

 

For the Student 
 

During the 1970s and 1980s, gay men often socialized and met one another at bars or dance clubs. This document 
describes how one such bar in San Francisco discriminated against its Asian customers. San Francisco has been 
home to a large Chinese American community ever since the Gold Rush of 1849 – 1855. Chinese Americans, 
however, often suffered from racism and prejudice. In California, they were often forced to live in separate 
neighborhoods, send their children to separate schools, and work dirty, lowly jobs. This document shows that similar 
patterns of discrimination still existed in San Francisco in 1980, when the city had one of the largest gay populations 
in the country. It is notable, however, that once the discrimination was witnessed, both white and Asian gay men 
became angry about the situation and organized public protests to shame the club for not letting in Asian 
customers. The document shows the importance of organizations and institutions that can quickly respond to 
prejudice and bigotry so that they can be prevented in the future.  

For the Teacher 
 

The document provides rich details for better understanding patterns of racial exclusion in LGBTQ society. The 
history of anti-Chinese racism in California is useful for contextualizing this document; so is the broader history of 
businesses refusing to serve customers based on race or other factors. Note the economic justification for not 
serving the Asian patrons, supposedly because they don’t spend enough money. Economic arguments can often 
rationalize racist positions, like homeowners in the 1950s who argued that black people should not be allowed to 
move to their neighborhoods due to fears that property values might decline. Many similar examples can be drawn.  
 
The response to the discrimination is just as important as the discrimination itself. It should be noted that whites and 
Asians protested the nightclub’s practices together, showing that racial harmony and solidarity were also present in 
the gay community at the time. Gay attitudes about race generally reflected the attitudes of the broader society. 
Point out to students that part of the anger about the exclusion reflected how important these spaces were for 
LGBTQ people of all backgrounds, because it gave them a safe place to meet. During the 1950s and 1960s, gay 
bars tended to be more like speakeasies from the Prohibition era, places where customers needed to use a special 
knock or code word to enter, and the police could stage a raid at any moment. As states legalized homosexual 
behavior during the 1970s, these businesses were allowed to exist in plain sight for the first time. This meant gay 
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people could meet each other in these places without fear of getting arrested, which made the sting of racial 
exclusion all the more painful.  
 

#7  Primary 
Source 
 

March on Washington, 1983. Article title: "Gay presence scattered at King march." 
 

 
 
Transcript: 
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September 9, 1983 - THE WASHINGTON BLADE - 5 
NEWS 
Gay presence scattered at King march 
by Lou Chibbaro Jr.  
 
The August 27 March for Jobs, Peace, and Freedom "openly joins" the black civil rights movement and the Gay civil 
rights movement, black Lesbian author Audre Lorde told a rally at the Lincoln Memorial following the march. 
 
Lorde's brief speech at the event came late in the afternoon when more than  
half of the 250,000 persons who attended the march were driven from the mall by the sweltering Washington heat. 
Nevertheless, Lorde and other Gay spokespersons said the inclusion of an openly Gay speaker at the event marked 
an important milestone in efforts to link Gay rights with the overall rights movement. 
 
"I am Audre Lorde, speaking for the National Coalition of Black Lesbians and Gay Men," Lorde said, in opening her 
speech during the "litany" section of the rally. 
 
"We marched in 1963 With Dr. Martin Luther King, and dared to dream that freedom would include us, because not 
one of us is free to choose the terms of our living until all of us are free to choose the terms of our living," she said.  
 
"Today the black civil rights movement has pledged its support for Gay civil rights legislation," Lorde said. "And 
today; we march again, Lesbians and Gay men and our children, standing in our own names together with all our 
struggling sisters and brothers here and around the world.... " 
 
The decision by march leaders to allow Lorde to speak followed an intensive lobbying effort, led by the National 
Coalition of Black Gays, to reverse an earlier decision believed to have been orchestrated by D.C. Delegate Walter 
Fauntroy to bar Gays from speaking at the Lincoln Memorial rally. 
 
The decision also followed a sit-in staged by members of the Coalition of Black Gays at Fauntroy's Capitol Hill office 
which led to the arrest of four Gay men on charges of illegal entry. 
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Fauntroy later dropped the charges against the men, but not before they spent the night in jail.  
 
The four who participated in the sit-in—Gay activists Ray Melrose, Melvin Boozer, Phil Pannell, and Gary 
Walker—said they viewed the incident as ironic, noting that the same type of non-violent civil disobedience was 
used by Fauntroy and others 20 years earlier.  
 
"We're fighting for the same civil rights that they fought for," said Melrose. "I find it interesting that Congressman 
Fauntroy had us arrested." 
 
Gay participation in the march, meanwhile, included a contingent of about 300 that marched under such banners as 
the Coalition of Black Gays, the D.C. Gay Activists Alliance, the Gertrude Stein Democratic Club, the National Gay 
Task Force, and the Gay Rights National Lobby. Groups from New York, Boston, and other East Coast cities also 
joined the Gay contingent.  
 
Other Gay groups and contingents were spotted along the march route in separate locations. National Coalition of 
Black Gays President Gil Gerald said the confusion caused by the large numbers of persons attending the march 
made it impossible for all Gay groups to meet in a single location. Gerald said he did not know the total number of 
Gays who attended the event.  
 
Gerald and others said publicly about the initial reluctance of march leaders to allow a Gay speaker discouraged 
some Gays from participating. Confusion resulting from a lack of clear directions on the part of march leaders to 
where the Gay contingent, as well as other contingents, should meet on the mall, also have contributed to the 
"scattering" of Gays throughout the march, some march participants said. 
 
Confusion caused by the last minute agreement to allow Lorde to speak also nearly resulted in Lorde being barred 
from the speakers' platform.  
 
Lorde reported that she had not been issued credentials and was forced to spend most of the afternoon of the rally 
attempting to convince march officials that she should be allowed on the stage.  
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While Lorde’s eventual speech capped a two week long effort by Gay activists to obtain full participation in the 
march, a press conference in the office of D.C. Mayor Marion Barry one day earlier may have resulted in more 
media attention that Lorde’s speech. The conference was called as part of an agreement between march leaders, 
the Coalition of Black Gays, and the National Gay Task Force, following a late night telephone conference call.  
 
Those attending the press conference were Coretta Scott King, who heads the Martin Luther King Center for 
Non-Violent Social Change; the Rev. Joseph Lowery, President of the Southern Christian Leadership Conference; 
the Rev. Benjamin Hooks, executive director of the National Association of the Advancement of Colored People; 
Judy Goldsmith, President of the National Organization of Women; the Rev. Cecil Williams, black civil rights activist 
and pastor of Glide Memorial Church of San Francisco; and Fauntroy. 
 
Lowery, with 11 television news cameras whirring and reporters taking notes, said church leaders, as individuals, 
"unequivocably" endorsed the civil rights bill and pledged to work for its approval by Congress.  
 
Mrs. King also pledged support for Gay rights legislation and noted that she and march leaders favor constitutional 
protections for "everyone." Mrs. King, who entered the press conference late,  
drew applause from spectators in the room. 
 
Several black Gay activists, such as Lawrence Washington and Phil Pannell, said they were concerned that Gerald 
and NGTF Executive Director Virginia Apuzzo did not consult enough other Gays before agreeing to the 
compromise with the march leaders that allowed Lorde to speak in the abbreviated "litany" section of the rally rather 
than allowing her to give a speck equal in length to other major speakers. 
 
[caption beneath photograph]  
AUGUST 27: Walter Fauntroy’s alleged comparison of Gay rights to “penguin rights” was not forgotten. 
 

Source Title 
 

March on Washington, 1983 
Article title: “Gay Presence Scattered at King March” 
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For the Student 
 

In 1983, a large public march was planned in Washington, DC, to celebrate racial progress for African Americans 
and protest racism still present in society. Marches such as this have been an important part of African American 
history, especially during the desegregation era of the 1950s and 1960s. While planning the event, a number of 
black gay organizations asked to be included in the march. This caused controversy. Some of the march organizers 
supported letting gay people in the march, while some of them opposed the idea.  
 
As you read this document, consider the arguments for and against black inclusion in the march, and consider the 
lengths to which the gay organizations had to go to in order to finally be included. Also note the prominent role of 
writer and poet Audre Lorde, who advocated for black rights, women’s rights, and gay rights all at the same time. 
She was one of the most famous openly lesbian African Americans of the era. Note her message of solidarity 
between black organizations and gay organizations, echoing the message of Huey Newton in 1970.  
 

For the Teacher 
 

The controversy described in this article provides an insightful peek into mainstream African American attitudes 
toward LGBTQ people in the early 1980s. The document can be compared to the Huey Newton document in 
interesting ways. Note the progress from 1970 to 1983: Newton was a chorus of one in advocating for a black/gay 
alliance in 1970, but by 1983 many mainstream black leaders had become openly, even enthusiastically supportive 
of gay rights, perhaps most notably Coretta Scott King, the widow of Martin Luther King Jr. Note also the hesitation 
that still existed in embracing gay people in the black community, evidenced by the “sit-in” that was required to be 
included in the parade. The scale of controversy is notable considering how small the gay contingent actually was, 
just a few hundred people out of 250,000. The organizational chaos described in the article was common for many 
grassroots organizations, especially LGBTQ groups.  
 
Audre Lorde is a very important figure in LGBTQ history, and one of a handful of openly black lesbians with a 
substantial body of published written work. Her poems are powerful and deal with issues of gender, race, and 
sexual identity in fascinating ways. Teachers can find them online; many are appropriate for the classroom. 
Teachers may also consider showing film footage of Audre Lorde, as she was a witty and sophisticated speaker. 
The classic documentary Before Stonewall, for example, includes excellent footage of her.  
 

#8  Primary 
Source 

Bayard Rustin on Movement for Gay Rights, 1985 ("Blacks Told to Support Gays") 
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Transcript: 
 
L.A. Sentinel  
Aug 1, 1985  

 
California Historical Society

26 



 
Ethnic Studies: Political Activism in LGBTQ Communities 
 

Civil Rights Leader  
Blacks Told To Support Gays  
by BETTY PLEASANT  
Sentinel Staff Writer  
 
Labelling the struggle for the freedom of gay people in society as the most difficult human rights problem of all, newspaper 
columnist and longtime civil rights activist Bayard Rustin called upon the 300 delegates at the fifth annual convention of 
National Assn. of Black and White Men together to stand up for their rights as gays.  
 
Rustin himself a homosexual, spoke at the gay convention’s concluding banquet held July 20 at the Quality Inn in Inglewood. 
The weeklong convention attracted Black and White homosexual men from throughout the country and from as far away as 
Brazil and Canada.  
 
Rustin, 75, said gay rights is the central problem of humanity in society and is so for three reasons. The first is the biblical 
injunction that for men to lie together is an “abomination,” Rustin said. “Nowhere in the history of Western civilization is color or 
femininity or any other basis for injustice considered an abomination or an argument against God—only homosexuality,” Rustin 
pointed out.  
 
He said the second reason homosexuality is so difficult for people to deal with “is that it is an attack upon the second most 
sacred notion of society—the family.” The third reason “is the mistaken notion that somehow every person who is 
homosexual—male or female—has as this fundamental objective the brutalization of children.”  
 
Rustin disputed the second and the third contentions and asked, by way of stressing his point: “Who ever accused Blacks, 
Hispanics or women of being anti-God, anti-family and anti-child?...Who has ever considered any minority group as vicious as 
they consider homosexuals?”  
 
Rustin, the organizer of the historic 1963 March on Washington which led to the passage of the 1964 Civil Rights Act, likened 
the struggle for gay rights to the fight waged for Blacks’ civil rights, and he urged the convention delegates to adopt the Black 
activists’ successful strategy of seeking not to convert those who committed to hate them, but rather to work toward winning 
over the 90 percent of the population which has not made up their minds on how they feel about homosexuals.  
 
“Society is redeemed by recognizing the greatest problem and dealing with it,” Rustin said. “If I am correct in my first point that it 
is the homosexual that is most disliked in our society, then it is by all groups recognizing that until that group (homosexuals) is 
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saved, the other groups cannot be saved,” Rustin intoned.  
 
Discrimination is a single piece of cloth, Rustin told his audience. “Who expected Hitler, who hated Jews, to shake hands with 
Jesse Owens?” Rustin asked. “If you hate Jews, you automatically hate Blacks; if you hate Blacks, you automatically hate gays, 
and if you hate gays, then there (Continued on Page A-13) 
 

Source Title  Bayard Rustin on Movement for Gay Rights, 1985 ("Blacks Told to Support Gays") 

 

For the Student 
 

Bayard Rustin was a major African American activist during the 1950s and 1960s. He worked extensively with Dr. 
Martin Luther King, helping organize marches and events promoting civil rights, equal treatment, and racial 
integration. Rustin, in fact, taught King about strategies of nonviolent resistance, ways to fight against injustice 
without resorting to guns or violence. Perhaps the most important thing Rustin did was organize the 1963 March on 
Washington, a large rally in which King gave his most famous speech, the “I Have a Dream” speech.  
 
Planning and organizing this event, which had dozens of speakers and performers, was a major achievement. But 
because Rustin was gay  — and had once been arrested because he was gay — he was never recognized for this 
achievement. He was told to stay in the background and keep a low profile in the black civil rights movement, 
despite all his hard work. Civil rights leaders, such as King, worried that if Rustin’s role in the civil rights movement 
became too public, it might cause bad publicity and hurt the movement’s goals. As a result, like so many other 
people of his time, Rustin had to hide in the shadows while others took credit for his accomplishments. As shown in 
this document, only late in his life  did he start speaking out for gay rights also, connecting the two issues.  
 

For the Teacher 
 

Rustin’s homosexuality played a complicated role in the civil rights movement. His organizing skills were considered 
essential for the movement’s progress. Yet his 1953 arrest in Pasadena California, for a fling in a car with a white 
man created fear among civil rights leaders that Southern Democrats and white supremacists would exploit the 
issue. White society had long subjected Black Americans to degrading sexual stereotypes, and civil rights leaders 
were deeply sensitive to the movement’s public image. The last thing they wanted was to be called “perverts,” which 
might damage the movement’s reputation. Rustin, though frustrated by the situation, understood the dynamics and 
accepted his role as the invisible man behind the scenes.  
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Teachers may want to mention the organization that hosted Rustin’s talk, Black/White Men Together, known as 
BWMT for short. This has been a very significant organization within the gay movement since its founding in 1980. 
Its goal is to overcome the racism that is described in several of the other documents in this inquiry set. Since the 
beginning of the gay rights movement in the 1950s, one of the most important functions gay organizations have 
served is to create public forums for discussions. These forums have allowed speakers such as Rustin to open up 
about aspects of themselves that they often avoided. Rustin’s points in the article provide many useful comparisons 
with other documents describing black gay experiences.  
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III. English Language Development extension activity 

California’s English Language Development Standards highlight three foci to facilitate students’ understanding of topics, ideas, and 
concepts as well as growth in English proficiency. In this lesson sequence, teachers allow students to interact with documents and thus 
history concepts in “meaningful ways” (see California’s English Language Development Standards). In particular, the teacher asks 
students to read one document and reconstruct the content in that particular document. By reconstructing this document, students answer 
the inquiry set question, What is the story of our community? 
 
Materials: Copies of Source 3, the essay by John Victor Soares, “Special Report: Black & Gay: Problem and Possibilities” in two parts 
Part 1: Paragraphs 1 – 3 with a word bank 
Part 2: Whole document  
 
Lesson Sequence 
 
Step 1 Engage: Ask students to answer the following question: How does your racial, gender, LGBTQ or other identity influence how you 
are treated? First have students think about their responses, then write their responses, and finally share their responses in a group 
(think-write-pair-share). After students have shared, ask them to share as a group. Teachers write student responses that relate to the 
reading on the board/wall/screen. If students bring up issues of racism and discrimination, write the terms on the board/wall/screen and 
define them. If the terms do not come up in conversation, write them on the board and explain that people with multiple identities face 
discrimination differently in multiple contexts.  
 
Step 2 Explore: Next ask students to read the first three paragraphs of the essay by John Victor Soares, “Special Report: Black & Gay: 
Problem and Possibilities” (The Advocate, Los Angeles, Nov. 17, 1976). Ask students to read the document and first look for terms or 
words that are unfamiliar or unclear. Depending upon the students’ English proficiency level (emerging, expanding, or bridging), include a 
word bank of the words they may not know that are not important to building understanding toward the lesson’s learning goal. In the 
margins of the text include definitions for words such as subtle, subculture, implausibly, insulated, unwarranted, stationed, professional, 
acquired, posture, and nullify. 
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John Victor Soares, “Special Report: Black & Gay: Problem and Possibilities.” 
Whether subtle or not, racism in the gay sub-culture is a reality that all black gay people deal with, unless — perhaps implausibly — they 
have insulated themselves with a closed circle of close friends. … It would be unwarranted, given the facts, to assume that because gay 
people are members of a minority group themselves, they are free of the racism that pervades American society in general. Just as gay 
people have stationed themselves in the full range of professional and life styles found through-out the nation, so also have they acquired 
attitudes and behavioral patterns — also found throughout the nation — which go to make up racism.  
 
To those who have moved in both straight and gay circles, it does in deed appear that for every racially colored posture that is found in 
straight society, there is a corresponding one in gay society… 
 
In spite of this, it must be remembered that racism is not necessarily a critical issue for black gay people in every situation. Obviously, 
there is a way to nullify it as far as gay-centered activities are concerned, and this way is though interaction in the black gay community. Of 
course, the extent to which such a community is available depends on the place one finds oneself. 
 
Step 3 Explain: After the students read the text, ask them to discuss with their groups misconceptions or terms that need clarification. 
After students have time to make clarifications with their groups, the teacher will ask students to share unclear terms with the class. The 
teacher will define unclear terms and put definitions on the board/wall/screen. At this point the teacher may want to give historical context 
around the term integrated and possibly clarify the terms gay and straight if needed. The teacher must take care in making the thinking of 
the class about the document visible to support deeper reading of the text.  
 
Step 4 Elaborate (ELD Strategy: Text Reconstruction): In this part of the lesson, the students will read the rest of the essay by Soares. 
At this point the students should not have access to the written document. To elaborate on their learning they will reconstruct the text 
verbatim by listening to the teacher read the text. The purpose behind this strategy is to help students interpret the text, collaborate around 
the text (they will have to negotiate the exact verbiage with a partner), and produce language by writing the text as they heard it. 
 
To engage in the text reconstruction strategy, the teacher selects a short portion of the text to read aloud. The teacher tells students that 
they will write the text exactly as it sounds. Then the teacher reads the text three times aloud. During the first read, students listen. During 
the second read, students listen for key words and phrases. During the third read, students take notes. After the third read, students pair 
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up and tell their partner what they heard. The students add to their notes. Then as a team students rewrite/write the text as they heard it. 
During this process, students use language to develop and negotiate around their responses. They must use precise language to 
reconstruct the text and interpret both the teacher’s reading and their peer’s thinking. After students have written their responses, a few 
groups will share out their products.  
 
John Victor Soares, “Special Report: Black & Gay: Problem and Possibilities.” 
Chances of finding an active and productive social life in the black gay community are far better in key cities with large black populations 
than in cities and areas sparsely populated by black people. Often too, there may be an important black population in a certain area, but 
for various reasons black gay social life is not highly organized and intense as in such black gay super-centers as New York; Washington, 
D.C.; Los Angeles; Atlanta and Chicago. Although Detroit and St. Louis for example have sizeable black populations, black gay social life 
simply does not muster up to the standards of sparkle, lavishness and frequency of entertainment that are so strikingly observable in the 
super-centers… 
 
The integrated gay community, where blacks, whites and other mingle, is where racism can become an issue, and its importance as an 
issue depends largely on where one lives… 
 
Step 5 Evaluate: The teacher passes out the document in its entirety, and students reread the entire document to answer the lesson 
question, What is the story of our community? The teacher may reword the question to read, What is the story of LGBTQ communities and 
communities of color? Once they are done reading, have students think about their response, then write their response and finally share 
their response in a group (think-write-pair-share). Ask students to add to and revise their responses after the discussion. Their responses 
will be the lesson assessment. Depending upon the students’ English proficiency level (emerging, expanding, or bridging), expectations 
about the length of writing will vary. 
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