
Inquiry Set 5.4 - Colonial North America: Native Peoples, British and Spanish 
Empires 

 
 

I. Inquiry Set Introduction 

Inquiry Set Title  The People of Colonial North America 
  

Brief Description  This inquiry set introduces students to those who lived in North America before and during European colonization. 
Students learn about the colonial settlers, voluntary and involuntary, who descended upon the Native peoples and 
their land.  

Authors  Robert Senkewicz, Rose Marie Beebe, Professors, Santa Clara University 
Beth Slutsky and Tuyen Tran, CHSSP 

Grade Levels 5 

Topics/Concepts Native peoples, Africans, enslaved, slavery, North America, British colonization, Spanish colonization, French 
colonization, Dutch colonization, economics, Middle Passage, triangle trade 

CA HSS Standards / 
Frameworks  

United States History and Geography: Making a New Nation 
 
5.4 Students understand the political, religious, social, and economic institutions that evolved in the colonial era. 
 

5.4.1 Understand the influence of location and physical setting on the founding of the original 13 colonies, 
and identify on a map the locations of the colonies and of the American Indian nations already inhabiting 
these areas.  
 
5.4.2 Identify the major individuals and groups responsible for the founding of the various colonies and the 
reasons for their founding (e.g., John Smith, Virginia; Roger Williams, Rhode Island; William Penn, 
Pennsylvania; Lord Baltimore, Maryland; William Bradford, Plymouth; John Winthrop, Massachusetts).  
 
5.4.3 Describe the religious aspects of the earliest colonies (e.g., Puritanism in Massachusetts, Anglicanism 
in Virginia, Catholicism in Maryland, Quakerism in Pennsylvania).  
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Framework Excerpt Students can begin their studies of North America by examining these questions: Who moved to and settled in 

North America? Why did they choose to live where they did? A brief overview of French and Spanish colonization 
in the New World introduces students to the different groups of people who met on the North American continent. 
Unlike British colonies populated by colonists who made money primarily through agriculture, Spanish and French 
colonies were, in general, more transient, less focused on profiting from agricultural commodities, and more 
focused on extracting mineral wealth and hides. These different purposes for the colonies affected the 
administration and settlement of the British, French, and Spanish colonies. This unit emphasizes the English 
colonies, where the settlers and colonists shaped the economic and political values and institutions of the new 
nation. Students chronicle and evaluate how the British colonial period created the basis for the development of 
political self-government and a market-oriented economic system. 
 

Standards California English Language Development Standards for Grade 5 
 
Part I. Interacting in Meaningful Ways 
 
A. Collaborative 

1. Exchanging information and ideas with others through oral collaborative discussions on a range of social 
and academic topics  

2.  Interacting with others in written English in various communicative forms 

B. Interpretive  
6. Reading closely literary and informational texts and viewing multimedia to determine how meaning is 

conveyed explicitly and implicitly through language Copied relevant standards from website, to match what 
was done in set 5.3. OK? (or OK to use just the numbers? If so, must change other sets to match.) 

 
C. Productive  

10. Writing literary and informational texts to present, describe, and explain ideas and information, using 
appropriate technology 

11. Supporting own opinions and evaluating others’ opinions in speaking and writing 
 
Common Core State Reading Standards for Literacy in History/Social Studies, Grade 5 
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Reading Standards for Informational Text 
Key Ideas & Details  

1. Quote accurately from a text when explaining what the text says explicitly and when drawing inferences 
from the text. 

2. Determine two or more main ideas of a text and explain how they are supported by key details; summarize 
the text. 

3. Explain the relationships or interactions between two or more individuals, events, ideas, or concepts in a 
historical, scientific, or technical text based on specific information in the text.  

 
Craft & Structure  
 

6. Analyze multiple accounts of the same event or topic, noting important similarities and differences in the 
point of view they represent.  

 
Integration of Knowledge & Ideas  
 

7. Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a 
question quickly or to solve a problem efficiently. 

8. Integrate information from several texts on the same topic in order to write or speak about the subject 
knowledgeably. 

 
Writing Standards 
Text Type & Purpose 
 

2.  Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 
 
Production & Distribution of Writing 
 

4. Produce clear and coherent writing in which the development and organization are appropriate to task, 
purpose, and audience. 
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Research to Build & Present Knowledge  

7. Conduct short research projects that use several sources to build knowledge through investigation of 
different aspects of a topic.  

9. Draw evidence from literary or informational texts to support analysis, reflection, and research.  

Investigative 
Question 

Who moved to and settled in North America? Why did they choose to live where they did? 

Historical 
Background 
 

Sustained encounters between the peoples of the Americas and Europe began with the voyage of Columbus in 
1492. Beginning with Spain, various European powers tried to incorporate large numbers of the peoples of the 
Americas and large sections of their lands into the European imperial domains. These encounters had a number 
of significant effects. 
  
First, the millions of people who lived in the Americas were decimated by (a) diseases to which they had no 
immunities; (b) oppressive treatment as they were forced, by people who invaded their lands with technologically 
superior weaponry, to work at various tasks, including the extraction of precious metals and the growth of crops 
that were in demand in Europe; and (c) enforced removal from their ancestral lands. 
  
Second, the European powers erected various colonial empires. Spain began empire building in the Caribbean in 
the 1490s, in what is now Mexico in the 1520s, and in the lands that would become part of the United States in 
New Mexico (1607), Texas (late 1600s) and California (mid-1700s). France set up its own empire in what is now 
Canada in the early 1600s. England established a series of colonies along the Atlantic coast, between areas 
claimed by France in the north and Spain in the south, beginning in the Chesapeake Bay region (Jamestown) in 
1607 and in what is now New England, at Plymouth (1620) and Boston (1630). Overall, England established 13 
separate colonies along the Atlantic Coast, culminating in the establishment of Georgia in 1733. 
  
Third, the demand for labor in the Americas, especially agricultural labor on the sugar plantations of the Caribbean 
and Brazil, led to development of the African slave trade. The first Africans forcibly removed from their homelands 
were taken to Europe by Portuguese traders in the 1400s. As labor-intensive agriculture in sugar and, later, 
tobacco and rice developed in parts of the Americas, laborers from Africa were purchased by Europeans from 
African slave traders and were forcibly removed to the Americas. The slave trade lasted for more than three 
centuries, and slavery became an integral part of many American economies in North and South America. 
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 The British colonies were founded for a number of different reasons. Virginia was founded by a commercial group 
interested in obtaining wealth. After a period of trial and error, it was discovered that a strain of tobacco prized in 
Europe could grow in Virginia's soil, and Virginia became a slave economy devoted to the production of tobacco. 
New England was founded mostly by religious dissenters who hoped to make their colony a "city on a hill" in which 
true religion would be practiced. The Dutch established several posts engaged in the fur trade along the Hudson 
River; the headquarters of their network was New Amsterdam, at the mouth of that river. William Penn established 
a Quaker colony between New York and Virginia as a place in which his coreligionists could safely worship. Penn, 
as opposed to most other British colonists, tried to respect Indian rights to the land and purchased parts of it from 
them. 
  
The Spanish colonies in what later became the United States were established for a mix of religious and economic 
reasons. The national identity of early modern Spain was based on the reconquista, the expulsion of Muslims from 
the Iberian Peninsula, a struggle that continued from the 700s until 1492. Because Spain's conception of itself had 
an important religious dimension, the conversion of the indigenous peoples of the Americas became an integral 
part of the Spanish colonization process. Mission chains were established in New Mexico, Texas, and California. 
When the Mexican government abolished the mission system in the 1830s, much of the land that had been 
controlled by the missions was broken up into ranchos, generally controlled by the leading colonial families. 
  
This set offers primary source material relating to the daily life of the peoples who lived in the Americas. Some of 
those people were on slave ships or working as slaves on plantations. Some were Native people struggling to 
make sense of their dramatically changed environment. Some were Dutch traders who were dependent upon the 
goodwill of the Native people for the success of the fur trade, while at the same time they were aware that they 
were interlopers on the lands of others and fearful of retaliation from the Native people. Some were children who 
were being taught what it meant to live as British colonists in this "new world." Some were multicultural immigrants 
from Mexico who were attempting to forge a new life on what was the extreme and isolated northern frontier of 
New Spain. The primary source material gives an indication of the tremendous variety of peoples and experiences 
that constituted the colonial Americas. 
 

Potential Sensitive 
Issues, Topics, and 
Information 

The inquiry question assumes there was choice in how North America was populated during colonization. The 
colonizers — whether for economic gain, religious freedom, or other reasons “pulling” their migration, — moved 
freely by personal design. For the majority of Africans, slave traders forcibly transported them to the Americas as 
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 uncompensated laborers. As the term suggests, the “enslaved” did not have a choice in their movement, and this 

is a critical point that teachers should clarify for their students. This point is addressed in the literacy activity. 
Colonialism in North America involved both depopulating the Native peoples and bending them to the will of the 
colonizers, while at the same time populating the continent with unfree labor and fellow colonists.  
 
In addition, the discussion of the relationship between African slaves along the East Coast and indigenous people 
in the Spanish and Mexican areas of the Southwest, including California, needs to be handled very carefully. Many 
historians find the chattel slavery of Africans along the East Coast to be dissimilar to the coerced labor of 
indigenous people in the Spanish areas. However, many indigenous people in California, especially, use the word 
slavery to describe the coercion that was used on the Native people in the missions. The issue does concern 
some scholars who think that calling both situations slavery tends to disregard what they see as the unique nature 
of slavery along the East Coast and the African slave trade in general. 
 
Teachers and parents may also have concerns about Source 4 (Las Castas), which deals with miscegenation. 
Some may view it as too adult of a theme for students to tackle. The paintings provide an important window into 
how Spanish colonizers classified and privileged people based upon their race, class, and nationality. How 
systems of economic, social, and political power were formed throughout time and place are themes students will 
continue to explore in their history and social science classes. Many of California’s students are a diverse mix of 
racial, ethnic, national, religious, and linguistic backgrounds. Analyzing the artist’s depiction of people in the 
paintings may lead to rich discussions about the societal norms and racial privileges and assumptions in the 
Spanish empire, and, quite possibly, today. 

Map  
 

African slave trade routes from Western Africa to the Caribbean through Central and South America and also up 
to Virginia, Jamestown, Philadelphia, New Amsterdam/New York, Boston, Charleston, Iroquois Confederacy, 
Albany (fur trading center), Powhatan Confederacy, French Canada, Mexico City, Baja California, Alta California: 
San Diego, Monterey, Santa Barbara, San Francisco, San Jose, Los Angeles 

 

II. Source Sets 

#1  Primary Source Engraving of Pocahontas, 1616 
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Title of Source Pocahontas 

Holding Institution National Portrait Gallery, UK 

Link to Record https://www.npg.org.uk/collections/search/portrait/mw39924/
Pocahontas 

 

For the Student 
 

Pocahontas (ca. 1595 – 1617) was a daughter of Chief Powhatan, the leader of an Algonquian group. At one 
point, the Powhatan chiefdom included more than 25,000 people and consisted of more than 30 Algonquian 
speaking tribes, each with its own leader. It is within their territory that the British planted a colony they called 
Jamestown in 1607.  
 
"Pocahontas" was actually a nickname; and her real name was Mataoka. She served as a political and cultural 
ambassador of her people with the colonists. Her people provided food and traded with the colonists when they 
were starving. The English depended upon the Powhatan for their immediate and long-term survival in 
Jamestown. The English kidnapped Pocahontas in 1613 and within a year she had converted to Christianity and 
married John Rolfe. A few years later they traveled to London, where an artist drew a portrait of her. This is an 
engraving of that drawing and is the only known physical representation of Pocahontas. The Latin phrase 
surrounding her reads "Mataoka, alias Rebecca, the daughter of the ruler Prince Powhatan, Emperor of Virginia,” 
and the bottom text reads, “Mataoka, alias Rebecka daughter to the mighty Prince Powhatan Emperor of 
Allanoughkomouck ats virginia converted and baptized in the Christian faith, and wife to the M. Joh Rolff.” 
Pocahontas died soon after her portrait was made, as she and her husband were preparing to return from 
England to Virginia. She is buried in England.  
 
What can we learn about Pocahontas from her portrait and her many names? Is she dressed as you would 
expect? Why is she wearing formal attire (pearl earrings, top hat, ostrich fan, lace collar, and regal jacket)? For 
whom and for what purpose?  
 

For the Teacher Students who know of Pocahontas most likely will be surprised to learn this is the only known representation of 
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 her image. The traditional picture of her "saving" John Smith, popularized in the Disney movie of the 1990s, is 

completely inaccurate. Actually, John Smith did not report this episode until 1624, well after Pocahontas had died. 
Most likely what had taken place was some kind of ceremony in which Smith was being adopted into the tribe 
and, perhaps unknown to him, actually pledging loyalty to Powhatan. Before she traveled to London, Pocahontas 
served as a political and cultural ambassador of her people with the colonists, the latter dependent upon the 
Powhatan for their immediate survival in Jamestown. After her marriage to John Rolfe and her taking the Christian 
name Rebecca, Pocahontas apparently stayed in close contact with her father and the elders in her village. She 
agreed to go to England with Rolfe to collect information on the land from which the newcomers at Jamestown 
had arrived, so that she could give that information to her people. In 1622 the Native people organized a revolt 
against the English at Jamestown, which nearly succeeded. Another revolt in 1642 was put down and from that 
point forward, the Powhatan Indians were pushed farther and farther into the interior of Virginia. 
Additional Resources for Teachers 
 
Smithsonian: The True Story of Pocahantas 
(Good introduction to the book by Camilla Townsend, Pocahontas and the Powhatan Dilemma [2004].) 
 
Historic Jamestown: Pocahontas 
 
Stanford History Education Group: Pocahontas  
(Good lesson plans and nice links to appropriate primary sources.) 
 

#2   Secondary 
Source 

Treaty of Penn with Indians (1772 painting) 
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Title of Source Penn's Treaty with the Indians 

Date  1772 

Holding Institution Pennsylvania Academy of Fine Arts, Philadelphia 
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Link to Record https://www.pafa.org/collection/penns-treaty-indians 

 

For the Student 
 

In the 1680s, in gratitude for the help that William Penn's father had given King Charles II to recover his throne in 
the 1650s and 1660s, the king granted Penn a large amount of land between New York and Virginia. It was 
named "Penn's Forest," or Pennsylvania. Penn himself was a member of the Society of Friends (Quakers), a 
religious group that  emphasized  the personal relationships of each member of the congregation with each other 
and with their God. Penn believed that the Native peoples of the area were the true owners of the land and that if 
he wanted to do anything with the land or allow other people to settle on it, he first had to purchase it from the 
Natives. As proof of the good relations between Pennsylvania and the local indigenous group, the Lenni Lenape, 
treaties were signed and no wars were recorded between the two until the regional French and Indian War (1754 
– 1763). This painting, produced almost a century later, gives a view of the way in which Penn and his Quaker 
friends negotiated with the Native people. Notice how much the two groups are dressed differently, and how Penn 
seems to have genuine respect for the people. Unfortunately, Penn's attitude toward Native peoples was not 
widespread in colonial America. 
 
What do you think the Indians were thinking when William Penn and the Quakers wanted to buy their land? Why 
would the Indians have agreed to let the settlers purchase some of their lands? 
Did most English settlers think that the Indians “owned” their lands? Why or why not? 

For the Teacher 
 

Pennsylvania was a "proprietary" colony, in which the proprietor generally retained ownership of much of the land 
and either sold it or rented it to tenants. The relationship between the Penn family and the rest of the colony hit 
some very hard times over the course of the eighteenth century. Settlers, especially ones who went farther and 
farther west, tended to become much more independent and resented the attempts of the proprietors or their 
people to assert control. These tensions between frontier and more settled areas occurred in a number of other 
colonies as well, and sometimes even gave rise to violent encounters between the two groups. Also, Philadelphia 
quickly became the major port for many immigrants coming to America, especially people coming from Germany 
and Ireland (the so-called Scots Irish). By the time of the American Revolution, Philadelphia was the largest city in 
the British colonies and from 1790 until 1800 served as the national capital of the new republic. 
 
Additional Resources for Teachers 
The Encyclopedia of Greater Philadelphia: Native American-Pennsylvania Relations 1681 – 1753 (Good 
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treatment of overall relations. For the period after 1753, see this entry.) 
Pennsylvania Historical and Museum Commission:1681 – 1776, the Quaker Province:  
(Good overall view.) 
Pennsylvania Heritage: Our First Friends, the Early Quakers:  
(Good survey of Quaker history in early Pennsylvania.) 
 

#3 Primary Source 3a. Eulalia Perez Photograph, undated  
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3b. Excerpt of oral history with Perez from 1877 
 
from Rose Marie Beebe and Bob Senkewicz, Testimonios: Early California Through the Eyes of Women, 1815 – 
1848 (Berkeley, Calif.: Heyday Books, 2006), p. 105. 
 
“All work having to do with clothing was done by my daughters under my supervision. I would cut and arrange the 
pieces of material and my five daughters would do the sewing. When they could not keep up with the workload, I 
would let the Father know. He would then hire women from the pueblo of Los Angeles and pay them. 
 
I supervised the distribution of leather, calfskin, chamois, sheepskin… red cloth, tacks, thread, silk, etc. — 
everything related to the making of saddles and shoes, as well as everything that is needed in a saddle workshop 
and a shoe workshop. 
 
Every week I delivered supplies for the troops and Spanish-speaking servants. These consisted of beans, corn, 
garbanzos, lentils, candles, soap and lard. To carry out this distribution, they placed at my disposal an Indian 
servant named Lucio, who was trusted completely by the missionaries.” 
 
 

Title of Source Portrait of Eulalia Perez de Gien 
 

Holding Institution California Historical Society 

 

For the Student 
 

Eulalia Perez, a Mexican California woman who spent her life in Southern California, was interviewed in 1877. 
She passed a year later at the age of 110. The mother of 12 children, she worked as part of the mission system 
—  and is credited with inventing lemonade that the missionaries shipped overseas. As a result of her labor, 
mission authorities   granted her a great deal of land around modern-day Pasadena. As a manager at Mission 
San Gabriel, Perez played an important role in the development of California. She also accumulated a great deal 
of wealth and land for herself, her family, and the Mexican government. In this excerpt of an interview she gave as 
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a very old woman, she described how she worked for the Spanish mission system to create goods that would be 
bought and sold. What does her life story reveal about how and why people settled in North America? 

For the Teacher 
 

Eulalia Perez, a Mexican California woman who spent her life in Southern California, was interviewed in 1877. 
The photograph was also taken at the time of her interview. She had 12 children, worked as part of the mission 
system, married a wealthy Spaniard, and was granted a great deal of land around modern-day Pasadena. She 
played an important role in the development of California by working as a manager at Mission San Gabriel 
(established 1771). She also accumulated a great deal of wealth and land for herself, her family, and the Mexican 
government. Perez’s life story provides one way for your students to understand the economic purposes of 
California as a Spanish colony, even as it became part of Mexico and eventually the United States. In this excerpt 
of an interview she gave as a very old woman in the 1870s, Perez described how she worked for the Spanish 
mission system to create goods that would be bought and sold.  

#4  Primary Source Casta painting, 1700s 
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 Transcription: 
(1) Español con India Mestizo 
(2) Mestizo con Española Castizo 
(3) Castizo con Española Español 
(4) Español con Mora Mulato 
(5) Mulato con Española Morisco 
(6) Morisco con Española Chino 
(7) Chino con India Salta astas 
(8) Salta atas con Mulata Lobo 
(9) Lobo con China Gribaro 
(10) Gibaro con Mulata Albarazado 
(11) Albarazado con Negra Canbulo 
(12) Canbulo con India Sanbaigo 
(13) Sanbaigo con Loba Calpamulato 
(14) Calpamultato con Canbula Tenteen el Airex 
(15) Tenteen el Aire con Mulata No[sich] 
(16) Noteentiendo con India Tornaatran 
 
 
Title of Source  Las castas 
Holding Institution Instituto Nacional de Antropologia e Historia 

 

For the Student 
 

The settlers of New Spain (what is now Mexico) were a people who originated from many different parts of the 
world. There were people from Spain itself, from Africa, from Asia, and from the hundreds of indigenous groups 
that populated the area. In New Spain these groups mixed with one another much more often than was the case 
in New England or in the rest of the British colonies. Marriages between people from different ethnic groups was 
fairly common. The result was that there were many more mixed-race people in this region than there were in 
British North America. As a result, the Spanish colonial officials tried to develop a system of classifying these 
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different racial mixtures. This set of 16 paintings indicates the ways in which these groups were named. Here are 
a few: 
 

● Español: a person born in Spain 
● Mestiza/mestizo: a person who is combination of Spanish and indigenous heritage 
● Castiza/castizo: the child of a Spanish parent and a mestiza/o parent 

 
Compare and contrast each row of people with the next. Notice that the first row of people wear shoes and the 
last do not. What other patterns do you see between the skin tone of the people, the dress, and the jobs that 
some represent? For example, when comparing the first image with the last, look at the clothing and materials 
that the people are holding. What do the patterns symbolize? What does this tell us about settlement in New 
Spain and the Spanish empire? Who do you think had more choice in their movement? Why? 
 

For the Teacher 
 

Racial mixture in Latin America and in the parts of the present United States that originated in Latin America was 
very pronounced. These "casta" paintings indicated the ways in which colonial authorities attempted to classify 
various racial groups. The very fact that so many of these paintings were done over the course of the eighteenth 
century indicates that the system of classification was not as rigid or as widely accepted as the colonial authorities 
wanted. They constantly commissioned additional paintings to try to showcase both how a society could be 
organized and the variety of material goods, local resources, and ethnic groups in New Spain. On the far northern 
frontier of New Spain, in areas such as California, these strict racial classifications were often ignored, and people 
adopted multiple identities, depending upon a host of factors, including regions, family traditions, hope for 
advancement, and so forth. Despite all of the fluidity in the system, whiteness still maintained its preeminent place 
in the racial classification all the way through the Spanish and Mexican eras. The racial classification system also 
reveals economic motivations for how people in New Spain would serve the economic goals of the colonizers.  

Ask your students to focus closely on the first row, since they have been given the definitions of the racial classes, 
and ask them to search for evidence of the jobs that people were expected to do compared to the people pictured 
in the other rows. Some of the images (like number 16) show people holding food and natural resources, while 
others show workers with weapons.  

#5 Primary Source The interior of a slave ship showing slaves crammed together 
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Title of Source Drawing of the slave ship 'Brookes'. From: Thomas Clarkson, 'The history of the 

rise, progress, and accomplishment of the abolition of the African slave-trade by 
the British Parliament' (London: Longman & Co., 1808) 

Date  1808 

Holding Institution British Library 

Link to Record https://www.bl.uk/collection-items/drawing-of-the-slave-ship-brookes 

 

For the Student 
 

The slave trade was a profitable international business. From the early 1500s to the mid-1800s, Africans and 
Europeans captured over 12 million people and forcibly removed them from Africa to be used as 
uncompensated laborers in the Americas. Understood today as the "triangular trade," the three main parts 
included transport of (1) raw materials (tobacco, molasses/sugar, etc.) from the Americas to Europe, then (2) 
manufactured goods, including weapons, from Europe to Africa, and finally (3) the enslaved people from Africa 
to the Americas. Many European nations participated in the slave trade, either by financing it or by providing 
boats and crew members to transport the captured Africans across the Atlantic. This journey was often referred 
to as "The Middle Passage," because it was the middle route between Europe, Africa, and the Americas.  

In the drawing, how are people being transported? What can you tell about the condition of the enslaved people? 
How do you think the people in the hold of the ship felt about their un-free status and transportation? What would 
have been the worst thing that the women who were being transported experienced — especially those with 
children? How do you think the crew of the ship felt as they transported people in this way? 
  

For the Teacher 
 

Most slaves ended up in the Caribbean, Mesoamerica, or South America, although approximately 5 percent of 
all of the people transported ended up in the British colonies. Many of these people were purchased by North 
American (British) slave traders in slave auctions in the Caribbean and were then sent to America, usually to 
South Carolina, where they labored in the production of rice, and Virginia, where they labored in the production 
of tobacco. Having students create a map of the triangle trade that describes the goods transported will help 
them to understand that captured Africans were treated as a commodity, a thing to be bought and sold. This 
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shocking realization that people bought and sold other people (and treated them inhumanely) will further 
discussions about the peopling of North America, particularly the British colonies. Teachers may ask students, 
“Did Africans have a choice in their move to North America? What is the difference between the words slave 
and enslaved? Why is this distinction important to our inquiry question?” 

 
Additional Resources for Teachers 

 
The Abolition Project: The Middle Passage 
International Slavery Museum: Life Aboard Slave Ships 
Women of the Middle Passage: A Story of Resistance 

 

#6 Primary Source London tobacco advertisement showing Virginia plantation 
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Title of Source Martin's Best Virginia tobacco paper advertisement 

Date  18th century 
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Holding 
Institution 

British Museum 

Link to Record https://www.britishmuseum.org/research/collection_online/collection_object_details.a
spx?objectId=1614818&partId=1 

 

For the Student 
 

This is a woodcut advertisement for tobacco grown in the British colony of Virginia in the first half of the 1700s. 
The inscription reads, “Martin’s Best Virginia at the Tobacco Role in Bloomsbury Market,” and the image shows 
black children working on a tobacco plantation in this British colony. The first African slaves arrived in Virginia 
aboard a Dutch ship in 1619. After a time of uncertainty about the future of the colony, planting and harvesting 
tobacco became the main source of Virginia's economy during the entire colonial era. By the 1700s, slaves 
harvested most of the colony’s tobacco.  
 
How does this advertisement help us understand why the British settled the colony of Virginia? What can you 
learn about children during this time period? Why would advertisers use an image of children working to sell 
tobacco?  

For the Teacher 
 

This woodcut advertisement highlights the ways in which chattel slavery and a worldwide demand for tobacco 
characterized the British motivations for sustaining the colony of Virginia. While the development and racialization 
of slavery appears at different chronological points in the fifth-grade classroom, students can study the 
interconnections between British colonization, the development of the tobacco market, and slavery with this one 
document.  
 
By the time slaves arrived in Virginia, African slavery was well established in the islands of the Caribbean and an 
active slave trade was already in process. Over the first decades in Virginia, some Africans were actually free, 
others seem to have been indentured servants, and some appear to have been enslaved for life. By the end of the 
1600s, most Africans in Virginia were enslaved for life and an elaborate legal system had evolved to regulate their 
activities and movements. By the time of the American Revolution, roughly 20 percent of the entire population 
were enslaved Africans. As your students navigate this image, ask them to make literal observations about what 
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the children are doing, ask them to point out the purpose in advertising tobacco, and ask them to connect these 
details to the economic motivations behind the colony. 
 
Additional Resources for Teachers 
 
Encyclopedia of Virginia: Slavery 
(Click on the third line, “slavery,” in the “In This Entry” box on the left. Besides good text, the section has links to 

excellent additional primary sources.) 
Slavery and Remembrance: Slavery in the Americas  
(Good for putting Virginia into the context of what else was happening in the Americas.) 
National Underground Railroad Freedom Center: Tobacco on the Chesapeake  
(Good links to cultivation methods for tobacco and other crops and the role of slavery.) 
 

#7  Primary Source Mayflower Passenger List 
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Transcription:  
 
The names of the whole which came over first, in the year 1620 and were (by the blessing of god) the first 
beginers, and (in a fort) the foundation, of all the plantations, and colonies in New-England (and their families) 
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Mr. John Carver. Katherine his wife.  
Desire m[?]inter; &2 man-servants, John Howland, Roger Wilder, William Latham, a boy, and a maid servant, and 
a child that was put to him called Jasper More. 
 
Master William Brewster. 
Mary his wife, with 2 sons, whose names were Loue, and Wrasling, and a boy was put to him called Richard 
More; and another of his brothers. The rest of his children were left behind and came over afterwards. 
 
Master Edward Winslow Elizabeth his wife, and two men servants caled Georg Sowle, and Elias Story; also a little 
girle was put to him called Ellen, the sister of Richard More. 
 
William Bradford, and Dorothy his wife, having but one child, a sone left behind, who came afterward. 
 
Master Haack Allerton, and Mary his wife; with 3 children Bartholmenu 
Remember, and Mary, and a servant boy, John Hooke. 
 
Master Samuell Fuller; and a servant, caled Butten. His wife was behind and a child, which came afterwards. 
 
John Crakston, and his sone John Crackston 
 
Captain Myles Standish and Rose, hiw wife 
 
Master Christopher Martin, and his wife; and 2 servants, Salamon Prower, and John Langemore 
 
Master William Mullines, and his wife; and 2 children Joseph, & Priscila; and a servant Robart Carter. 
 
Master William White, and Susana his wife; and one sone called resolved, and one borne a ship-bord caled 
Perigriene; & 2 servants, anmed William Holbeck, & Edward Thomso[n] 
 
Master Steven Hopkins, and Elizabeth his wife; and 2 children, caled Giles and Constanta a dougher, both by a 
former wife. And 2 more by this wife, called Damaris & Oceanus, the last was borne at sea. And 2 servants, called 
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Edward Doty, and Edward Litster. 
 
Master Richard Warren, but his wife and children were Lefte behind and came afterwards 
 
John Billington, and Elen his wife; and 2 sones John & Francis 
 
Edward Tillie, and Ann his wife; and 2 children that were their cossens; Henery Samson, and Humility Coper 
 
John Tillie, and his wife; and Eelizabeth their doughter. 
 
 

Title of Source List of Mayflower passengers [Of Plimoth Plantation] 

Holding Institution State Library of Massachusetts 
 

Link to Record https://archives.lib.state.ma.us/handle/2452/208249 

 

For the Student 
 

This document lists the names, families, and connections between people who arrived in New England in 1620 on 
board the Mayflower. Although the handwriting is difficult to decipher, reading through the names of the people 
who traveled on this ship gives us quite a bit of information about why these British colonists wanted to establish a 
permanent residence in New England. Look, for example, at the first entry in the upper right-hand column with the 
number 8 written next to it. The entry reads: “Mr. John Carver. Katherine his wife. 2 man-servants, John Howland, 
Roger Wilder, William Latham, a boy, and a maid servant, and a child that was put to him called Jasper More.” 
Notice that there are servants on this list and they outnumber others in the group.  
 
What are servants? Do people employ servants today? Why do you think these British settlers would bring 
servants with them to New England? What kinds of jobs did people expect to do, and what were the settlers’ goals 
in the New World? 
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For the Teacher 
 

This primary source lists the names, families, and connections between people who arrived in New England in 
1620 aboard the Mayflower. Although the handwriting is difficult to decipher, ask your students to read through a 
few of the names of the people who came. Skimming this list provides quite a bit of information about why these 
British colonists wanted to establish a permanent residence in New England. Have your students focus on the first 
entry in the upper right-hand column with the number 8 written next to it. The entry reads: “Mr. John Carver. 
Katherine his wife. 2 man-servants, John Howland, Roger Wilder, William Latham, a boy, and a maid servant, and 
a child that was put to him called Jasper More.” Have your students notice that there were more servants than 
anyone else in this group. Servants helped care for the land, built housing, worked to secure food, and helped the 
owners be comfortable in this new land.  
 
Ask your students to consider these questions: Why do you think these British settlers would bring servants with 
them to New England? What clues does the fact that there are so many servants on this list provide  about the 
kinds of jobs people would do and the settlers’ goals in the New World? Although we ordinarily think that English 
settlers went to New England seeking religious freedom, this list complicates that explanation by focusing partly 
on the economic roles of people who arrived on the Mayflower. 
 

#8  Primary Source  8a. John Winthrop Life and Letters 
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Transcription: 
 
Life and Letters of John Winthrop 
Government of the Massachusetts-Bay Colony at their Emigration to New England  
1630 
By Robert C. Winthrop 
Boston: Ticknor and Fields 
1864 
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8b. 

 
Transcription: 
 
Reasons to be considered for intstifieinge [becoming] the undertakers of the intended Plantation in New England, 
& for incoraginge [encouraging] such whose hartes God shall move ioyne with them in it. 
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1. It will be a service to the Church of great consequence to carry the Gospell into those parts of the world, to help 
on the comminge of the fullnesse of the Gentiles, & to raise a Bulworke against the kingdome of AnteChriste with 
the Jesuites labour to reare up on those parts…. 
 
3. This Lande growes weary of her Inhabitants, soe as man, whoe is the most pretious of all creatures, is here 
more vile & base than the earth we treade upon, & of lesse prise among us then an horse or a sheepe: masters 
are forced by authority to entertaine servants, parents to mainetaine there owne children, all townes complaine of 
the burthen of theire poore… 
 
 

Title of Source Life and letters of John Winthrop : governor of the Massachusetts-Bay Company at their 
emigration to New England 

Holding 
Institution 

University of Connecticut Libraries 

Link to Record https://archive.org/details/lifelettersofjoh00wint/page/308 

Preferred Citation  Winthrop, Robert C. Life and letters of John Winthrop: governor of the 
Massachusetts-Bay Company at their emigration to New England. Boston: Ticknor and 
Fields,1864. Contributor: University of Connecticut Libraries, Internet Archive. 
https://archive.org/details/lifelettersofjoh00wint/page/n3.  

 

For the Student 
 

The first thing you will notice about this document are the words that appear misspelled and the choppy and 
unclear sentences. In the 1600s, spelling and grammar rules were not consistent, especially if we try to translate 
them to today’s English. When the words are nearly incomprehensible, modern-day historians put brackets next to 
the words to help you understand meaning. In other places, the spelling is only slightly different than how we spell 
words and put together sentences today.  
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This document was written by John Winthrop, one of the original leaders and colonists of the Massachusetts Bay 
Colony in the 1620s. He wrote this document when he decided to lead a voyage of Christian settlers to New 
England. He provides two main reasons that he wants to go on this voyage: one relates to religion, the other 
relates to land and people. Put those two reasons into your own words. How do the two reasons that Winthrop 
lists help us understand the economic motivations of English settlers in New England? 

For the Teacher 
 

This is a very difficult primary source to process with students, but worth it for them to experience the language of 
the seventeenth century and to capture the sentiments of an influential colonizer. Guiding students through a 
sentence deconstruction activity will help promote reading comprehension and an understanding of Winthrop’s 
arguments.  
Students often learn that the English settlers who established Jamestown were motivated by money, but that the 
English settlers who sailed to New England came to practice their version of Christianity in peace. This document 
— and many that the Puritans created in the 1600s — provides evidence for the dual interconnected goals of the 
New England colony. As Winthrop introduces in his justification for coming to the New World, religious freedom 
and economic opportunity in the form of land (the promise of material success) served as dual motivators for his 
voyage.  
 
Also key to this passage is Winthrop’s clear disdain for the indigenous people. Have students compare this 
statement that describes the Puritans “soe as man, whoe is the most pretious of all creatures” with this statement 
that describes the native Pequots, “is here more vile & base than the earth we treade upon.” This helps put into 
context race relations in North America, as well as the Pequot War fought between the colonizers and the Pequot 
people (1636 – 1638).  

#9 Primary Source Map of New Amsterdam 
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Title of Source A description of the towne of Mannados or New Amsterdam : as it was in September, 
1661, lying in lattitude 40 de. and 40 m., anno domini 1664 

Holding 
Institution 

Norman B. Leventhal Map Center at the Boston Public Library 

Link to Record https://collections.leventhalmap.org/search/commonwealth:4m90f295h 
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For the Student 
 

From 1609 to 1664, the Dutch actively colonized land on the East Coast with the intention of controlling and 
promoting trade. The Dutch settled at the mouth of the Hudson River in 1624, which is modern-day New York 
City. Algonquian-speaking tribes, including the Canarsee, Tappan, Raritan, and Reckgawawanc, lived along the 
coast before the colonizers arrived. Because the original settlement did not consist of many people, there was 
peace between people. However, as the European population increased, the Native peoples became more 
resistant to this invasion of their lands and resources. Eventually the Dutch built a wall to protect their interests, 
thereby cutting off access to land that was formerly used by Native tribes and groups. On this map, the wall can 
be seen separating the settlement from the rest of the island. Today the site of that wall is Wall Street. The British 
conquered New Amsterdam and renamed it New York in 1666.  
 
Why do you think the Dutch built the city so close to water? What purposes did the wall serve for the Dutch? What 
was the impact of the wall for the indigenous groups? Why did relations sour between the groups of people?  

For the Teacher 
 

New Amsterdam became a commercial center that was dependent on the fur trade. The Dutch set up an outpost 
north of New Amsterdam along the Hudson River, at a place they named Fort Orange (now the site of Albany). 
There they traded furs with Native people. The region’s fur trade was controlled by the powerful Iroquois 
Confederacy, which dominated the area of what is now upstate New York. Since the Dutch were interested in 
commerce rather than in religious refuge (the original reason why settlers had come to Plymouth and 
Massachusetts in the 1620s and 1630s), they tended to be tolerant of religious diversity. In fact, one of the first 
Jewish synagogues in North America was established in New Amsterdam under Dutch rule. The commercial 
orientation of New York City was directly descended from the commercial orientation of New Amsterdam. Ask 
your students to make connections between fur, trade, the establishment of these cities, and the economic 
motivations of Dutch settlement. 
 
 

#10 Primary 
Source 

French Map of North America from the 1670s 
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Title of Source CARTE VNIVERSELLE du MONDE Avec de nouvelles Observations : AMERIQUE 
SEPTEMTRIONALE 

Transcription 
 

Carte Universelle du Monde Avec de Nouvelles Observations 
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Holding Institution Stanford Libraries  

Link to Record https://searchworks.stanford.edu/view/cb303zr7917 

 

For the Student 
 

The French government produced this map of North America in the 1670s. Find places that would be familiar to 
you on the map — such as California (which remarkably appears to be an island) or maybe cities on the West 
Coast, East Coast, and in the Midwest. Then, notice that the French produced this map in order to highlight all of 
the key resources that its empire held in North America. The Louisiana River, all of its tributaries, the Great Lakes, 
and Canada are much more prominent on this French map than on non-French maps and more recent maps. 
One reason that the French highlighted these waterways is because it shows their economic goals for colonizing 
North America. Goods they could sell to Native peoples (such as mirrors and weapons) and products they could 
transport from North America back to France (such as beaver pelts) traveled easily along these waterways.  
 
Why do you think the French preferred to transport goods and people on water rather than over land?  

For the Teacher 
 

Students will likely be confused by several features on this map, especially the fact that the French saw California 
as an island, and that the scale of features is off. However, this primary source provides many helpful insights 
about how the French viewed the world and their own colonization efforts in North America in the 1600s. Point out 
to students that transporting goods and people for trading over water was faster and cheaper than transporting 
over land. Moreover, point out that if the French had moved goods over land, there would have been two or even 
three other European powers they would have had to fight in order to get to France. The Mississippi River, Port of 
New Orleans, and Great Lakes served as important strategic, economic, and commercial purposes for French 
colonizers. Ask students to use features on this French map to make connections between the map and the 
economic motivations for settling the New World. 
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III. English Language Development extension activity 

As a reminder, the inquiry question assumes there was choice in how North America was populated during colonization. For the colonizers, 
whether for economic gain, religious freedom, or other reasons “pulling” their migration, they moved freely by personal design. For the majority of 
Africans, slave traders forcibly transported them to the Americas as uncompensated laborers. As the term suggests, the “enslaved” did not have a 
choice in their movement. This source set sets the stage for how people came together. This context will help students understand why colonial 
North America was a violent mix of people who fought over land, natural resources, and the right to freedom (over the course of the year). 
Colonialism in North America involved both depopulating the Native peoples and bending them to the will of the colonizers, while at the same time 
populating the continent with unfree labor and fellow colonists. 
 
The student handout is designed to guide students through their analysis of the primary sources. First, they are asked to defend why each 
document (visual or text) is a primary source as it relates to the question (column A). This purposeful as some sources were created after the 
historical moment. (Note: Some sources can be both primary and secondary sources, based on the question historians are studying. For 
example, a second-grade social studies textbook from 1972 could be considered a secondary source (because it was written by people 
without first-hand knowledge of an event or time period) and a primary source (if the question historians were asking was What did social 
studies education in the 1970s look like?). 
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