
 
Inquiry Set 2.1 - Families and Primary Sources 

 
 

I. Inquiry Set Introduction 

Inquiry Set Title  Families and Primary Sources 
  

Brief Description This inquiry set is the first time that students are introduced to the vocabulary term and concept of primary sources 
(in comparison to secondary sources). As the framework text details, primary sources shape students’ own lives, 
heritages, and family identities and they can serve as an entry point for students’ broader learning about the 
richness of source material.  

Authors  Kate Bowen, Teacher Leader, CHSSP 
Beth Slutsky, Program Coordinator, CHSSP 

Grade Levels  2 

Topics/Concepts primary source, secondary source, family, heritage, birth certificate 
 

CA HSS 
Standards / 
Frameworks  

 

People Who Make a Difference 
 
2.1 Students differentiate between things that happened long ago and things that happened yesterday.  

2.1.1 Trace the history of a family through the use of primary and secondary sources, including artifacts, 
photographs, interviews, and documents. 
2.1.2 Compare and contrast their daily lives with those of their parents, grandparents, and/or guardians. 
2.1.3 Place important events in their lives in the order in which they occurred (e.g., on a timeline or 
storyboard). 

Framework 
Excerpt 

In Standard 2.1, students develop a beginning sense of history through the study of the family — a topic that is 
understandable and interesting to them. Students are introduced to primary sources related to family history, 
including photographs, family trees, artifacts, and oral histories. In response to the question How do families 
remember their past? students study the history of a family and may construct a history of their own family, a 
relative’s or neighbor’s family, or a family depicted from books. By studying the stories of a diverse collection of 
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families — such as immigrant families, families with lesbian, gay, bisexual, or transgender parents and their 
children, families of color, step- and blended families, families headed by single parents, extended families, 
multigenerational families, families with members having a disability, families from different religious traditions, and 
adoptive families — students can both locate themselves and their own families in history and learn about the lives 
and historical struggles of their peers.  
 
In developing these activities, teachers should not assume any particular family structure and ask questions in a 
way that will easily include children from diverse family backgrounds. They need to be sensitive to family diversity 
and privacy and respect the wishes of students and parents who prefer not to participate.  
Members of students’ families may be invited to tell about the experiences of their families. Literature and 
informational texts may be shared to spark inquiry and help students acquire deeper insights into life in the past 
and the cultures from which the families came; the stories, games, and festivals that parents or grandparents might 
have enjoyed as children; the work that students as well as their families would have been expected to do; their 
religious practices; and the dress, manners, and morals expected of family members at that time. Students are 
encouraged to compare and contrast their daily lives with those of families who lived in the past. To deepen student 
understanding and engagement, teachers may have students read When I Was Little by Toyomi Igus, Dear Juno 
by Soyung Pak, The Boy with Long Hair by Pushpinder (Kaur) Singh, and In Our Mothers’ House by Patricia 
Polacco.  
 
      To develop the concept of chronological thinking, students may construct timelines of their school day and 
important events in their lives. To culminate this unit of study, teachers may have students interview an older adult 
or family member about life in the past and then create a timeline of the person’s life. 

Standards  California English Language Development Standards for Grade 2 
 
Part I. Interacting in Meaningful Ways 
 
A. Collaborative 

1. Exchanging information and ideas with others through oral collaborative conversations on a range of social 
and academic topics 

3. Offering and supporting opinions and negotiating with others in communicative exchanges 
4. Adapting language choices to various contexts (based on task, purpose, audience, and text type) 
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8. Analyzing how writers and speakers use vocabulary and other language resources for specific purposes (to 
explain, persuade, entertain, etc.) depending on modality, text type, purpose, audience, topic, and content 
area 

Common Core State Reading Standards for Literacy in History/Social Studies, Grade 2 
1. Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of 

key details in a text. 
4. Determine the meaning of words and phrases in a text relevant to a grade 2 topic or subject area. 

Investigative 
Question 

How do families remember their past? 
 

Historical 
Background 
 

This inquiry set is the first time that students are introduced to the vocabulary term and concept of primary sources 
(in comparison to secondary sources). As the framework text details, primary sources shape students’ own lives, 
heritages, and family identities, and they can serve as an entry point for students’ broader learning about the 
richness of source material. This activity will also lay a foundation for later studies about the discipline of history and 
the related social sciences. This inquiry set begins to introduce primary sources with two concrete definitions that 
teachers should take time to project, post, and review with the whole class.  
 
Begin introducing this activity by explaining primary and secondary sources: 
●        A primary source is an original document or artifact from the time period being studied. Some examples of 

primary sources that second-grade students may be familiar with are diaries, letters, audio recordings, and 
photographs from the period.  

●        A secondary source is one that has been created by someone without first-hand experience, after the event 
has happened or the time period under study has passed.  Secondary sources are often created by people 
who analyze primary sources. Some examples of secondary sources that second-grade students may be 
familiar with are textbooks, biographies, and documentary films. 

(Note:  Some sources can be both primary and secondary sources, based on the question historians are studying. 
For example, a second-grade social studies textbook from 1972 could be considered a secondary source (because 
it was written by people without first-hand knowledge of an event or time period) and a primary source (if the 
question historians were asking was What did social studies education in the 1970s look like?). This level of detail, 

California Historical Society 3 



Families and Primary Sources 
 

however, is unnecessary for this first introduction of the topic to second graders and is provided here for the 
teacher’s consideration.)  
 
The accompanying definition graphics may make this distinction more concrete for students (see student 
handouts).  
 
Once students have a basic understanding of primary and secondary sources they can begin to explore the primary 
sources in this collection. These photographs illustrate some of the ways that families remember their pasts, which 
will help students answer the investigation question for this standard: How do families remember their past?  
 
Students may wish to explore the sources as they relate to something in their own lives, or they may note literal 
observations about the children and documents in the collection. Teachers may wish to use these sources to note 
similarities and differences (or continuities and changes) in how families use primary sources to construct and pass 
on their own histories. There are many opportunities for extensions of this activity, as the framework excerpt 
illustrates.  
 
(Note: Although some students may wish to connect their own experiences to the families and sources in this set, 
many other students may not feel comfortable doing so for a variety of reasons. Thus, if extension projects are 
presented, take care to provide several different opportunities for students to engage with the material.) 
 
At the end of the primary source explanation, students can determine the differences between primary and 
secondary sources drawing from material they explored in the lesson (see student handout). There is also an exit 
ticket activity that may be helpful to teachers in checking for understanding. 

Potential 
Sensitive Issues, 
Topics, and 
Information 

Although some students may wish to connect their own experiences to the families and sources in this set, many 
other students may not feel comfortable doing so for a variety of reasons. Thus, if extension projects are presented, 
take care to provide several different opportunities for students to engage with the material. 

Map  
 

Ventura County, Oakland, San Jose, Los Angeles 
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II. Source Sets 

#1 Primary 
Source 

The Lopez Family 

 

California Historical Society 5 



Families and Primary Sources 
 

 

Title of Source Lopez family, Ventura County 

Holding Institution Black Gold Cooperative Library System 

Link to Record http://www.luna.blackgold.org/luna/servlet/detail/blackgold~4~4~13~1122:Lopez-Famil
y-?qvq=q:lopez%20family&mi=0&trs=1 

 

For the 
Student 
 

This photograph of members of the Lopez family comes from Southern California, likely in the late 1800s. 
Photography was still new in this time period. Families did not have many photographs of themselves. If you could 
have only a few family photos, what would you want to be doing in the photograph, and what would you like to have 
in it? What does this photo tell you about the Lopez family?  

For the 
Teacher 
 

Photography began in the mid nineteenth century. The Lopez family appears similar to other families across the 
country at this time who proudly displayed some of the items that they owned to capture for posterity in these rare 
photographs. 

#2 Primary 
Source 

People wading in water 
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Title of Source Man, women, and children standing in a body of water with a faint view of hilly 

topography in the background. One child is partially submerged in the water.  

Holding Institution California Historical Society 

Link to Record http://www.oac.cdlib.org/findaid/ark:/13030/kt2j49q0s2/ 

 

For the 
Student 

This photograph shows a people playing at the beach.  Based on the clothes that the people are wearing, this picture 
looks like it may have been taken sometime between the 1930s and the 1950s. Have you and your family ever 
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 traveled to the beach? Might you have taken a photo like this one? Do you think this is a family vacation? Why do 
people take photos of the places they have visited?  

For the 
Teacher 
 

This photograph taken in the early to mid-twentieth century reveals one way that families engaged in recreation long 
ago. Students may wish to begin exploring this primary source by noting between today and long ago. Students will 
also likely note the differences, especially between what is worn at the beach today versus long ago. When this 
photo was taken around 100 years ago, it was seen as much less appropriate for women and men to reveal their 
arms and legs in public than it is today. On some beaches (though likely not the one in this image), vice squads 
would occasionally place women under arrest for violating indecency laws.  
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#3 Source: 
Primary 
Source 

The Shorey Family 
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Title of Source Portrait of Captain William T. Shorey and family  

Holding Institution California Historical Society 

 

For the 
Student 
 

This is a portrait of a wealthy African American family that lived in Oakland in the early 1900s. A portrait is a kind of 
picture that people posed for, oftentimes in a studio. What clues do you see that would indicate that this is a special 
occasion? Have you ever taken a family photo? A school photo? How do you dress for these photos? Why do you 
think people take posed photos of their families? What does this photo tell you about the Shorey family? 

For the 
Teacher 
 

The group pictured in this photograph is the Shorey family, which in the late nineteenth and early twentieth century 
was a prominent black family in Oakland. William Shorey made his money as a whaler and established himself as a 
philanthropist, hosting leading black intellectuals like Booker T. Washington at the family home.  Students may make 
connections between their family and the one pictured here — the poses, clothing, racial identity, and multiple 
generations — and students might also note differences between a photo such as this one and the way their own 
family photographs are created and used to create a sense of memory and heritage. 
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#4  Primary 
Source 

Miye Washimura’s Birth Certificate 
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Title of Source Birth Certificate of Miye Washimura 

Holding Institution CSU Dominguez Hills Department of Archives and Special Collections 

Link to Record https://cdm16855.contentdm.oclc.org/digital/collection/p16855coll4/id/3219/rec/3 

 

For the 
Student 
 

This primary source is a birth certificate. A birth certificate is an official document issued when a person is born. It 
shows the baby’s birth date, location of birth, and family members. Have you ever seen your birth certificate? What 
does this certificate tell you about Miye Washimura? 

For the 
Teacher 
 

This birth certificate belongs to Miye Washimura, a woman who was born in San Jose in 1918.  Washimura, an 
American citizen, had Japanese ancestry, which would be very important in 1941 when Japanese Americans faced 
internment during World War II. Although second-grade students do not need to understand the context of World 
War II internment in order to appreciate the significance of birth certificates, they may wish to take note of the 
reasons that birth certificates are granted — to establish citizenship and family relationship, among many other 
reasons. Students can also explore the significance of official government documents like birth certificates (as well 
as marriage and death certificates) in addressing questions about how families remember their pasts. 
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#5  Primary 
Source 

Baby Anjoum’s Naming Ceremony 

 
 

Title of Source Sebou naming ceremony 

Holding Institution Los Angeles Public Library  

Link to Record https://tessa.lapl.org/cdm/singleitem/collection/photos/id/81619/rec/4 
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For the 
Student 
 

In many families, special celebrations are held after a baby is born. This picture was taken at the naming ceremony 
for Anjoum, the daughter of Dwora and Jehan, in Los Angeles in 1994.  The caption for the photo says Anjoum 
means “stars” in Arabic. Have you ever been to a special celebration after a baby was born? What was it like? What 
about your name?  Do you know why your parents gave it to you? Does it have any special meaning to you or your 
family? 

For the 
Teacher 
 

The family pictured here is a lesbian couple and their daughter in Los Angeles in 1994 at a special ceremony 
following their daughter’s birth.  At that time, gay marriage was illegal in Los Angeles. In 1999 California adopted a 
domestic partnership law; same-sex marriage temporarily and briefly became legal in the state in 2008. In 2015, 
same-sex marriage as a constitutional right was made available to all Americans. Students may wish to make 
observations about the importance of baby-naming ceremonies and family structure when viewing this image. 
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#6 Primary 
Navigation 

Charles Packard’s Graduation  

 
 

Title of Source Graduation recording 

Holding Institution Los Angeles Public Library  

Link to Record https://tessa.lapl.org/cdm/singleitem/collection/photos/id/53393/rec/1 
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For the 
Student 
 

Another special celebration for many families is a school graduation. In this photo, 14-year-old Charles Packard 
makes a recording for his graduation ceremony. Because of an illness, Charles was unable to attend school each 
day, but he was able to graduate from the Lowman School, a school within a hospital in Los Angeles. What do 
schools do now for students who are too ill to attend? What should they do? 

For the 
Teacher 
 

Pictured here is student preparing to graduate from the Charles Leroy Lowman School for Physically Handicapped, 
which today is a Special Education Center within the Los Angeles Unified School District. Educating children with 
special needs was something relatively uncommon until this school began. In 1926, Dr. Lowman spearheaded 
legislation to create special education schools for disabled children; one of the first was this school, named after him.  
 
But it was not until the post-World War II era when Americans with disabilities became a protected class, which 
meant that federal and state regulations changed to provide accommodations so that everyone could access a “free 
and fair education.” Students who view this image may wish to make connections between people in their lives who 
have different abilities, or they may note the importance of families and graduations in celebrating milestones in life. 

 

III. English Language Development extension activity 

In this activity, students practice sorting sources and determining whether they are primary or secondary sources.  

Directions: 

1. Begin by having students cut out their cards on Student Handout 3, or provide them precut.  
2. Have students read the information on their cards aloud to their tablemates.  
3. They should then collectively determine if each card represents a primary or secondary source, and explain their reasoning 

behind the decision.  
*See student handout for literacy support. 
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