Inquiry Set 11.7: World War II and Movements for Equality
I. Inquiry Set Introduction
Inquiry Set Title

World War II and Movements for Equality

Brief Description

This inquiry set is designed to introduce eleventh-grade students to the ways in which World War II served to
advance movements for equality. Historians regard the war effort as an important turning point for the modern civil
rights movements because of the demographic, economic, and ideological transformations that took place during
that era. The documents in this collection span a variety of ethnic, racial, national, and gender perspectives.

Authors

Beth Slutsky, CHSSP

Grade Levels

11

Topics/Concepts

World War II, women, African Americans, Rosie the Riveter, Jim Crow, Double Victory, Bracero Program, Zoot Suit
Riots, Second Great Migration, Japanese internment

CA HSS
Standards /
Frameworks

United States History and Geography: Continuity and Change in the Twentieth Century
11.8 Students analyze the economic boom and social transformation of post–World War II America.
11.8.1 Trace the growth of service sector, white collar, and professional sector jobs in business and
government.
11.8.2 Describe the significance of Mexican immigration and its relationship to the agricultural economy,
especially in California.
11.8.4 Analyze new federal government spending on defense, welfare, interest on the national debt, and
federal and state spending on education, including the California Master Plan.
11.8.5 Describe the increased powers of the presidency in response to the Great Depression, World War II,
and the Cold War.
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11.10 Students analyze the development of federal civil rights and voting rights.
11.10.1 Explain how demands of African Americans helped produce a stimulus for civil rights, including
President Roosevelt’s ban on racial discrimination in defense industries in 1941, and how African Americans’
service in World War II produced a stimulus for President Truman’s decision to end segregation in the armed
forces in 1948.

Framework
Excerpt

At home, World War II had many long-lasting effects on the nation. Industrial demands fueled by wartime needs
contributed to ending the Depression and set a model for an expanded governmental role in regulating the economy
after the war. Students can consider this question in order to identify cause-and-effect changes for ordinary people
on the home front: How did World War II serve to advance movements for equality at home and abroad? Wartime
factory work created new and higher-paying job opportunities for women, African Americans, and other minorities;
the opening up of the wage-labor force to women and minorities helped them to raise their expectations for what they
should be able to achieve. Unlike World War I, many women remained in the workforce after demobilization.
The defense-related industries became especially critical to California’s economy, helping to drive other sorts of
development such as the manufacturing sector and the science–technology establishment. These jobs drew
enormous numbers of migrants from other parts of the country and eventually spurred the creation of expansive
suburbs, highways, and shopping complexes.
Meanwhile, immigration continued, especially to California, which depended on agricultural labor provided by
immigrants, particularly Mexicans, who came through the Bracero Program. This 1942 government-sponsored
program, designed primarily to replace native-born agricultural and transportation industry workers who were
mobilizing for war and interned Japanese-American farmers with imported Mexican laborers, continued until 1964.
Instruction on the Bracero program may include oral or video histories of those who came to the United States as
part of the program. Students can use those resources to explore the economic and cultural effects of the program
during and after World War II and the reasons why the braceros chose to participate.
In addition to the economic opportunities advanced by World War II, the ideology of the war effort, combined with the
racial segregation of the armed forces, sparked multiple efforts at minority equality and civil rights activism when the
war ended. For example, the head of the largely African-American Brotherhood of Sleeping Car Porters Union, A.
Philip Randolph, planned a march on Washington, D.C., in 1941 to focus international attention on the hypocrisy of
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undemocratic practices at home while the country was about to become engaged in fighting for democracy abroad.
This march ultimately prompted President Roosevelt to sign Executive Order 8802 to desegregate military-related
industries.
Readings from Gunnar Myrdal’s An American Dilemma help students consider the contrast between American
principles of freedom and equality and practices of racial segregation in the context of World War II. Military officials
established an unprecedented effort to screen out and reject homosexuals, though gay men and lesbians still served
in the armed forces in significant numbers. Some were tolerated in the interests of the war effort, but many others
were imprisoned or dishonorably discharged. That persecution set the stage for increased postwar oppression and
organized resistance.
But wartime racial discrimination went beyond military segregation. Los Angeles Mexicans and Mexican Americans
found themselves under violent attack during the 1943 Zoot Suit Riots, when the police allowed a rampage of white
Angelenos and servicemen against them.
In 1942, President Roosevelt signed Executive Order 9066, which authorized the relocation and internment of
110,000 Japanese Americans and “resident aliens” living within 60 miles of the West Coast, and stretching inland
into Arizona, on grounds of national security. The order violated their constitutional and human rights, but the
Supreme Court, in a decision heavily criticized today, upheld its implementation in Korematsu v. United States,
arguing, “when under conditions of modern warfare our shores are threatened by hostile forces, the power to protect
must be commensurate with the threatened danger.”
In addition, many persons of Italian and German origin who were in the United States when World War II began were
classified as “enemy aliens” under the Enemy Alien Control Program and had their rights restricted, including
thousands who were interned. The racial distinction in the application of these policies is clear in the fact that, unlike
the Italians and Germans who were interned, over 60 percent of those with Japanese ancestry were American
citizens. Japanese Americans lost personal property, businesses, farms, and homes as a result of their forced
removal. After Japanese Americans spent many years campaigning for redress, Congress apologized in 1988 for
Japanese internment and allocated compensation funds for survivors. Only What We Could Carry, edited by Lawson
Inada, is a particularly good source for firsthand accounts of the Japanese American experience during World War II,
including oral histories of servicemen.

Standards

California English Language Development Standards for Grade 11
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Part I. Interacting in Meaningful Ways
B. Interpretive
6. Reading closely literary and informational texts and viewing multimedia to determine how meaning is conveyed
explicitly and implicitly through language
7. Evaluating how well writers and speakers use language to support ideas and opinions with details or reasons
depending on modality, text type, purpose, audience, topic, and content area
8. Analyzing how writers and speakers use vocabulary and other language resources for specific purposes (to
explain, persuade, entertain, etc.) depending on modality, text type, purpose, audience, topic, and content area
Common Core State Reading Standards for Literacy in History/Social Studies, Grades 11-12
1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained
from specific details to an understanding of the text as a whole.
2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary that
makes clear the relationships among the key details and ideas.
5. Analyze in detail how a complex primary source is structured, including how key sentences, paragraphs, and
larger portions of the text contribute to the whole.
6. Evaluate authors' differing points of view on the same historical event or issue by assessing the authors' claims,
reasoning, and evidence.

Investigative
Question

How did World War II serve to advance movements for equality at home and abroad? and How did the American
government change because of World War II?

Historical
Background

This inquiry set is designed to introduce eleventh-grade students to the ways in which World War II served to
advance movements for equality. Historians regard the war effort as an important turning point for the modern civil
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Provide a simple,
historically accurate
context for this set,
the key concepts,
and information
requisite in
answering the
Investigative
question.

rights movements because of the demographic, economic, and ideological transformations that took place during
that era. The documents in this collection span a variety of ethnic, racial, national, and gender perspectives. While
they focus most heavily on California’s centrality on the home front of the war effort, the documents do address the
national context through legal, political, and military policy. The explanations for students and teachers are longer in
this inquiry set than in other sets, because many of the primary sources are photographs that can help engage
students. However, in order for students to understand the historical significance of the sources, they must learn
about the context behind the images and how these documents portray important moments in the war effort and the
communities represented by the documents.
Sources 1 and 2 depict ways in which women participated in the war effort, both as members of the armed services
and as workers. World War II famously brought married women into the workforce in numbers never seen before.
Although the intent of the Rosie the Riveter campaign was for female workers to temporarily fill job vacancies, World
War II helped advance the overall numbers and percentages of all women working outside the home for wages.
Sources 3 and 4 focus on Japanese Internment and a dissenting opinion in the Korematsu case. Japanese
internment certainly demonstrated the limitation of the allied claim to participation in the war on behalf of human
rights, but the ways in which Japanese Americans experienced internment, and its effects, highlights how this
community experienced World War II.
Sources 5 through 8 focus on the ways in which African American men and women experienced the war through the
lenses of work, military service, and the famed Double Victory Campaign, which sought to fight for victory abroad
against fascists and at home against racists.
Sources 9 through 11 depict how the ethnic Mexican community experienced the war effort through the Bracero
Program, and through civil rights.
Collectively, these primary sources can help provide students with a foundation to explore not just how the war
fundamentally transformed America’s role in the world, but also how the war transformed communities.
A visual literacy activity is also central to students’ investigation into the sources in this collection. There is a visual
literacy frame and step-by-step instructions for teachers to guide students as they explore the literal and also the
artistic elements of many of these documents. While the activity uses the Source 7 NAACP poster as the model, this
activity may be replicated for students to engage with a number of sources in this collection. Deceptively simple for
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what they display and how they appeal to students, visual sources can be challenging for students to discern
meaning; this activity can be a useful frame as students practice analyzing visual sources alongside text-based
documents.

Potential
Sensitive Issues,
Topics, and
Information

internment, xenophobia, racial violence

Map

California, Los Angeles, San Francisco, Oakland, Washington, DC

II. Source Sets
#1 Primary
Source

Calship Girl Burner at Work, 1944
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Title of Source

Calship girl at work

Holding Institution

California Historical Society

Link to Record

http://www.oac.cdlib.org/findaid/ark:/13030/kt2j49q0s2/

For the Student

This photograph illustrates the effects of the Rosie the Riveter campaign, which was an Office of War Information
effort to convince women across America to take heavy-industry jobs in factories and plants that would support the
war effort. Until World War II, most labor unions and heavy-industry factories excluded women from applying for
these jobs. The wartime emergency, in addition to the public relations campaign of Rosie the Riveter, allowed
women to take these jobs, which were overall higher paying than other jobs.

For the Teacher

This photograph illustrates the effects of the Rosie the Riveter campaign, which was an Office of War Information
effort to convince women across America to take heavy-industry jobs in factories and plants that would support the
war effort. Until World War II, most labor unions and heavy-industry factories excluded women from applying for
these jobs. The wartime emergency, in addition to the public relations campaign of Rosie the Riveter, allowed
women to take these jobs, which were overall higher paying than other jobs.
Ask students to connect this image to other ways in which women worked in the nineteenth and twentieth centuries
by having them evaluate similarities and differences in the kind of work that women did. Next, ask your students to
list what kinds of skills this worker is learning in this job. Finally, ask students to discuss what they think this worker
will do after the war.

#2 Primary
Source

Women in Military Parade, 1943
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Title of Source

SPARS unit march in military parade

Holding Institution

Los Angeles Public Library

Link to Record

https://tessa.lapl.org/cdm/ref/collection/photos/id/16039
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For the Student

This photograph of a parade in San Francisco displays one way that women participated directly in the war effort.
Although women could not serve on the front lines of the military, they did serve as active members of the armed
services. Gaining experience and skills in the war was exciting and empowering for this group of women who were
previously excluded from active military service. After the war, this group of female veterans would go on to lobby
the federal government to receive benefits from the GI Bill of Rights. However, after the war business and
government agencies encouraged women to exit the workforce, and those who stayed tended to find work in
typically “female” jobs, in secretarial, nursing, and teaching professions.

For the Teacher

This photograph of a parade in San Francisco displays one way that women participated directly in the war effort.
Although women could not serve on the front lines of the military, they did serve as active members of the armed
services. Gaining experience and skills in the war was exciting and empowering for this group of women who were
previously excluded from active military service. After the war, this group of female veterans would go on to lobby
the federal government to receive benefits from the GI Bill of Rights. However, after the war business and
government agencies encouraged women to exit the workforce, and those who stayed tended to find work in
typically “female” jobs, in secretarial, nursing, and teaching professions.
Students may wish to reflect on the following questions as they consider where women fit with broader patterns
relating to work and campaigns for equality: What does this image of women marching in military formation convey
about their contribution to the war effort? How did World War II serve to advance movements for equality at home
and abroad? How did the American government change because of World War II? Even though students may not
have a sense of how the government or labor will change after the war, ask them to imagine how this population of
female workers and veterans gained experiences in the war effort that could translate to other areas.

#3 Primary
Source

Letter of Japanese internee to neighbor from internment camp
3a.
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3b.
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Transcript:
June 8, 1942
Dear Mrs. Wegella:
Here I am after a long delay. I really should have written sooner but have taken longer than I expected to settle
down. I am writing to you from “Fresno Assembly Center.” The life out here is pretty fair, at least, better than I
expected. In camp we have no tree nor green grass around; so it is very hot here, beside that we have to be in a
line waiting for a mess hall in the hot heat.
In camp there is no work to do just eat and sleep; but I loose [illegible, but looks like six] pounds since I came here. I
rock my baby morning until night because it is so noisy here. In our barrack, it cut in five rooms and one wall
petition, one family put on the radio, other room chatter and sure it is noisy. I am sure homesick. We all had typhoid
and smallpox shots every week, so we are not feeling good.
Mrs. Wegall, I suppose you are busy with your works; but please do me a favor. I like to have a big brim straw hat
(large 50¢) and Frank’s straw hat (size 7) around 2 dollars; and have it to send to me from the store. Please try and
look around when you go by my house. Are they picking my strawberries; or irrigating my vineyard? I sure like to
now.
Give my best regards to your family and take good care of your health in this hot heat.
Goodbye
Minnie Umeda
Address
Fresno Assembly Center
Section J Barrack 11 Apt 2
Fresno, Calif.

Title of Source

Letter from Minnie Umeda to Mrs. Wegella [sic]

Date

June 8, 1942
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For the Student

Holding Institution

California State University, Sacramento, Department of Special Collections
and University Archives

Link to Record

https://cdm16855.contentdm.oclc.org/digital/collection/p16855coll4/id/421/rec
/7

During World War II, Minnie Umeda, a Japanese American woman, wrote this letter in which she describes how
relocation and internment affected her life. Notice how she asks her neighbor to check on her house and garden in
her absence. What do you think happened to the homes and businesses that Japanese Americans were forced to
abandon? In addition to loss of income and property, people who faced internment had their lives and futures
thrown into disarray.
More than four decades after the war, the US government issued an apology and attempted to pay reparations to
those interned — but imagine how the experience of being interned might affect someone’s future. If it was you,
would you be more or less likely to support your government’s decisions? How does internment complicate our
understanding of civil rights and equality?

For the Teacher

During World War II, Minnie Umeda, a Japanese American woman, wrote this letter in which she describes how
relocation and internment affected her life. Ask students to notice how Umeda asks her neighbor to check on her
house and garden in her absence. Ask them to make inferences about what they think happened to the homes and
businesses that Japanese Americans were forced to abandon. In addition to loss of income and property, people
who faced internment had their lives and futures thrown into disarray.
More than four decades after the war, the US government issued an apology and attempted to pay reparations to
those interned — but ask students to imagine how the experience of being interned might affect someone’s future.
Ask your students if they were in Umeda’s place, would they be more or less likely to support their government’s
decisions in the future? They may also wish to wrestle with this question: How does internment complicate our
understanding of civil rights and equality? Finally, ask why they think Umeda’s tone is cheerful and solicitous.

#4 Secondary
Source

Supreme Court Justice Jackson’s Dissent in Korematsu Case
Korematsu was born on our soil, of parents born in Japan. The Constitution makes him a citizen of the United
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States by nativity and a citizen of California by residence. No claim is made that he is not loyal to this country. There
is no suggestion that apart from the matter involved here he is not law-abiding and well disposed. Korematsu,
however, has been convicted of an act not commonly a crime. It consists merely of being present in the state
whereof he is a citizen, near the place where he was born, and where all his life he has lived.
Even more unusual is the series of military orders which made this conduct a crime. They forbid such a one to
remain, and they also forbid him to leave. They were so drawn that the only way Korematsu could avoid violation
was to give himself up to the military authority. This meant submission to custody, examination, and transportation
out of the territory, to be followed by indeterminate confinement in detention camps.
A citizen’s presence in the locality, however, was made a crime only if his parents were of Japanese birth. Had
Korematsu been one of four — the others being, say, a German alien enemy, an Italian alien enemy, and a citizen
of American-born ancestors convicted of treason but out on parole — only Korematsu’s presence would have
violated the order. The difference between their innocence and his crime would result, not from anything he did,
said, or thought different than they but only in that he was born of different racial stock.
Now, if any fundamental assumption underlies our system, it is that guilt is personal and not inheritable. Even if all
of one’s antecedents had been convicted of treason, the Constitution forbids its penalties to be visited upon him, for
it provides that “no attainder of treason shall work corruption of blood or forfeiture except during the life of the
person attainted.”

Title of Source

Transcript from Justice Robert A. Jackson, Dissent in Korematsu v. United States
(1944)

Holding Institution

Cornell Law School, Cornell University

Link to Record

https://www.law.cornell.edu/supremecourt/text/323/214
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For the Student

In February 1942, the military persuaded President Roosevelt to order the expulsion of all persons of Japanese
descent from the West Coast. Authorities removed over 110,000 men, women, and children, nearly two-thirds of
them American citizens, and sent them to live in internment camps. In 1944, the Supreme Court denied the appeal
of Fred Korematsu, who had been arrested for refusing to present himself for internment. The majority of the court
agreed that Korematsu had broken the law, because Roosevelt’s relocation order applied to persons of Japanese
descent and was not based on race. But the minority dissenting opinion offered by Justice Robert Jackson argued
that Korematsu’s civil liberties had been fundamentally violated and that Korematsu had not committed a crime.

For the Teacher

In February 1942, the military persuaded President Roosevelt to issue Executive Order 9066 and direct the
expulsion of all persons of Japanese descent from the West Coast. Authorities removed over 110,000 men, women,
and children, nearly two-thirds of them American citizens, and sent them to live in internment camps for the
remainder of the war. In 1944, the Supreme Court heard the case of Korematsu v. United States, in which Fred
Korematsu — with the help of the American Civil Liberties Union — tried to challenge his own personal conviction
for refusing to present himself for internment, and sought to question the constitutionality of internment overall.
The majority of the court denied Korematsu’s appeal. They concurred that the order applied to persons of Japanese
descent and was not based on race. But the minority dissenting opinion offered by Justice Robert Jackson argued
that Korematsu’s civil liberties had been fundamentally violated and that Korematsu had not committed a crime.
Ask students to consider this dissent alongside the majority opinion, and ask them to connect it with earlier cases
about citizenship and Asian immigration, such as Yick Wo v. Hopkins ( addressed in the twelfth-grade collection).
How could this dissent serve as a piece of evidence for students to consider the questions How did World War II
serve to advance movements for equality at home and abroad? and H
 ow did the American government change
because of World War II?
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#5 Primary
Source

Black Female Welders

Title of Source

Two Rosies

Date

circa 1940s

Holding Institution

Labor Archives and Research Center
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For the Student

This photograph illustrates two important ways that World War II served to advance movements for equality at
home. First, women served as welders in heavy industry as a result of the Rosie the Riveter campaign, which was a
government-run effort to encourage women to join the workforce. Second, the two women in this picture appear to
be African American. African American workers, especially female workers, were hired as a result of the temporary
breaking down of racial and gender barriers in the workplace, which led to a ratcheting up of the wage labor system.
Also, the fact that this image was taken in California illustrates how the Second Great Migration, the movement of
hundreds of thousands of African Americans who left the South and came to cities in the North and West, created a
much larger population of African Americans in California during the war.
How do you think the wartime experiences of workers like this sharpened expectations and ideals of what racial and
gender equality could look like?

For the Teacher

This photograph illustrates two important ways that World War II served to advance movements for equality at
home. First, women served as welders in heavy industry as a result of the Rosie the Riveter campaign, which was a
government-run effort to encourage women to join the workforce. Until World War II, most labor unions and
heavy-industry factories excluded women from applying for these jobs. The wartime emergency, in addition to the
Rosie the Riveter public relations campaign, allowed women to take heavy-industry jobs, which were overall higher
paying than other jobs. Moreover, the two women in this picture appear to be African American. African American
workers, especially female workers, were hired as a result of the temporary breaking down of racial and gender
barriers in the workplace, which led to a ratcheting up of the wage labor system. Also, the fact that this image was
taken in California illustrates how the Second Great Migration, the movement of hundreds of thousands of African
Americans who left the South and came to cities in the Northern and West, created a much larger population of
African Americans in California during the war.
All of these features are central to understanding how accessing more opportunities during the war — even if these
opportunities would be temporary — sharpened expectations and ideals of what racial and gender equality could
look like.
Finally, students might consider the question, How do you think Californians responded to the arrival of thousands
of African Americans in cities like Richmond and Oakland?

#6 Primary
Source

Executive Order 8802
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Transcript:
EXECUTIVE ORDER

Reaffirming Policy of Full Participation in the Defense Program by All Persons, Regardless of Race, Creed, Color,
or National Origin, and Directing Certain Action in Furtherance of Said Policy
WHEREAS it is the policy of the United States to encourage full participation in the national defense program by all
citizens of the United States, regardless of race, creed, color, or national origin, in the firm belief that the democratic
way of life within the Nation can be defended successfully only with the help and support of all groups within its
borders; and
WHEREAS there is evidence that available and needed workers have been barred from employment in industries
engaged in defense production solely because of considerations of race, creed, color, or national origin, to the
detriment of workers' morale and of national unity:
NOW, THEREFORE, by virtue of the authority vested in me by the Constitution and the statutes, and as a
prerequisite to the successful conduct of our national defense production effort, I do hereby reaffirm the policy of the
United States that there shall be no discrimination in the employment of workers in defense industries or
government because of race, creed, color, or national origin, and I do hereby declare that it is the duty of employers
and of labor organizations, in furtherance of said policy and of this order, to provide for the full and equitable
participation of all workers in defense industries, without discrimination because of race, creed, color, or national
origin;
And it is hereby ordered as follows:
1. All departments and agencies of the Government of the United States concerned with vocational and training
programs for defense production shall take special measures appropriate to assure that such programs are
administered without discrimination because of race, creed, color, or national origin;
2. All contracting agencies of the Government of the United States shall include in all defense contracts hereafter
negotiated by them a provision obligating the contractor not to discriminate against any worker because of race,
creed, color, or national origin;
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3. There is established in the Office of Production Management a Committee on Fair Employment Practice, which
shall consist of a chairman and four other members to be appointed by the President. The Chairman and members
of the Committee shall serve as such without compensation but shall be entitled to actual and necessary
transportation, subsistence and other expenses incidental to performance of their duties. The Committee shall
receive and investigate complaints of discrimination in violation of the provisions of this order and shall take
appropriate steps to redress grievances which it finds to be valid. The Committee shall also recommend to the
several departments and agencies of the Government of the United States and to the President all measures which
may be deemed by it necessary or proper to effectuate the provisions of this order.
Franklin D. Roosevelt, The White House, June 25, 1941.

For the Student

Title of Source

Executive Order 8802 Dated June 25, 1941, in which President Franklin D.
Roosevelt Prohibits Discrimination in the Defense Program

Date

1941 June 25

Holding Institution

National Archives and Records Administration

Link to Record

https://www.archives.gov/historical-docs/todays-doc/?dod-date=625

President Franklin Roosevelt bowed to the pressure of civil rights groups on the eve of America’s entry into World
War II and signed Executive Order 8802. In the months before the United States entered the war, civil rights and
labor leaders had been lobbying the president to desegregate the military. Leaders from unions and the National
Association for the Advancement of Colored People (NAACP) had met with Roosevelt and explained that if the US
military joined the war on the side of the allies with a segregated military, it would highlight the hypocrisy of fighting
against a racist, fascist regime abroad. Although Roosevelt refused to desegregate the military (it would not happen
until 1948 under President Harry Truman), he did issue Executive Order 8802 as a wartime measure that aimed to
desegregate companies that did business with the military. Thus, the order stands as both a sign of progress and a
limitation of how movements for equality coincided with the war effort.
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Read closely through this excerpted text and highlight the specific things this order dealt with; then make a list of
how you could see these edicts being implemented. Compose another list of issues this order did not address.

For the Teacher

President Franklin Roosevelt bowed to the pressure of civil rights groups on the eve of America’s entry into World
War II and signed Executive Order 8802. In the months before the United States entered the war, civil rights and
labor leaders like A. Philip Randolph, the head of the Brotherhood of Sleeping Car Porters Union (the largest African
American union in the country) had been lobbying the president to desegregate the military. He and leaders from
the National Association for the Advancement of Colored People (NAACP) had met with Roosevelt and explained
that if the US military joined the war on the side of the allies with a segregated military, it would highlight the
hypocrisy of fighting against a racist, fascist regime abroad. Although Roosevelt refused to desegregate the military
(it would not happen until 1948 under President Harry Truman’s Executive Order 9981), he did issue Executive
Order 8802 as a wartime measure that aimed to desegregate companies that did business with the military. Thus
the order stands as both a sign of progress and a limitation of how movements for equality coincided with the war
effort.
Have students read closely through this excerpted text and highlight the specific things that this order dealt with;
then have them make a list of how they could see these edicts being implemented. Ask them to compose another
list of issues this order did not address.

#7 Primary
Source

NAACP World War II anti-Jim Crow Poster
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For the Student

Title of Source

“Come, let us take counsel together” Attend NAACP Wartime Conference for
Total Peace, Chicago, July 12-16

Holding Institution

Library of Congress

Link to Record

http://www.loc.gov/pictures/item/2010648420/

This is a poster advertising a July 1944 conference of the National Association for the Advancement of Colored
People (NAACP), a leading civil rights organization. Take a close look at the poster and focus first on the crow with
the words Jim Crow on its chest, with a hand strangling the crow with the letters NAACP written on the sleeve. (Jim
Crow is the phrase used to describe the racial caste system that legally, socially, and violently oppressed African
Americans from the 1870s to the 1960s.) Then look down at the crow’s feet and see the two flags, one the Nazi flag
and the other the Japanese Rising Sun flag — symbols of the leading Axis powers.
There are several ways to interpret this image. The NAACP is trying to send a message that compares conditions
about race at home and the importance of the war. How would the NAACP relate to Jim Crow, which is also
connected to the enemies of the United States? How does the image accomplish the goal of connecting enemies at
home and abroad? How does it advance the NAACP’s goals to make this comparison? What do you think the
crow’s feet represent? Who do you think is the intended audience for the poster?

For the Teacher

This is a poster advertising a July 1944 conference of the National Association for the Advancement of Colored
People (NAACP), a leading civil rights organization. Have students study this image closely (and please also note
there is a visual literacy page that corresponds with this document). Direct them to do the following in order to
properly read the poster: Take a close look at the poster and focus first on the crow that has the words Jim Crow on
its chest, with a hand strangling the crow with the letters NAACP written on the sleeve. (Jim Crow is the phrase
used to describe the racial caste system that legally, socially, and violently oppressed African Americans from the
1870s to the 1960s.) Then look down at the crow’s feet and see the two flags, one the Nazi flag and the other the
Japanese Rising Sun flag — symbols of the leading Axis powers.
There are several ways to interpret this image. The NAACP is trying to send a message that compares conditions
about race at home and the importance of the war. Ask students to consider the following questions: How would the

California Historical Society

24

World War II and Movements for Equality

NAACP relate to Jim Crow, which is also connected to the enemies of the United States? How does the image
accomplish the goal of connecting enemies abroad with those at home? How does it advance the NAACP’s goals to
make this comparison? What do you think the crow’s feet represent? Who do you think is the intended audience for
the poster?

#8 Primary
Source

Photograph of Double Victory Campaign Participants

California Historical Society

25

World War II and Movements for Equality

For the Student

Title of Source

Two Vs Sweep the Nation

Holding Institution

National Archives and Records Administration

Link to Record

http://recordsofrights.org/records/53/two-vs-sweep-the-nation

This photograph of civil rights activists and war supporters was taken in 1942. It highlights how some African
Americans participated in an initiative called the Double Victory Campaign as a way to simultaneously support the
war effort abroad and work to end segregation at home. The Double Victory Campaign was promoted by African
American newspapers, including the Pittsburgh Courier, which in 1942 published a letter declaring, “let we colored
Americans adopt the double VV for a double victory. The first V is for victory over our enemies from without, the
second V for victory over our enemies from within. For surely those who perpetrate these ugly prejudices here are
seeking to destroy our democratic form of government just as surely as the Axis forces.” During this popular Double
V campaign, black men and women flashed two V’s with their fingers, attended Double V dances and baseball
games, and sewed Double V into their clothing.
How do you think this photograph, along with the campaign itself, helps us answer the question, How did World War
II serve to advance movements for equality?

For the Teacher

This photograph of civil rights activists and war supporters was taken in 1942. It highlights how some African
Americans participated in an initiative called the Double Victory Campaign as a way to simultaneously support the
war effort abroad and work to end segregation at home. The Double Victory Campaign was promoted by African
American newspapers, including the Pittsburgh Courier, which in 1942 published a letter declaring, “let we colored
Americans adopt the double VV for a double victory. The first V is for victory over our enemies from without, the
second V for victory over our enemies from within. For surely those who perpetrate these ugly prejudices here are
seeking to destroy our democratic form of government just as surely as the Axis forces.” During this popular Double
V campaign, black men and women flashed two V’s with their fingers, attended Double V dances and baseball
games, and sewed Double V into their clothing.
Ask students to connect this photograph to the topic of civil rights and World War II by posing the following
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questions to them: How do you think this photograph, along with the campaign itself, helps us answer the question,
How did World War II serve to advance movements for equality? What do you think the advantages and
disadvantages were of the campaign’s strategy? Did the strategy imply that their patriotism was conditional? What
did the Double V campaign say about African Americans’ frustration with segregation?

#9 Primary
Source

Mexican American youths detained for questioning, circa 1943
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For the Student

Title of Source

Mexican American youths detained for questioning

Date

circa 1943

Holding Institution

UCLA, Library Special Collections, Charles E. Young Research Library

Link to Record

https://calisphere.org/item/ark:/13030/hb809nb56s/

In part due to the increased Mexican and Mexican American population in the United States, and due to the recently
arrived white service members in heavily populated cities like Los Angeles, the swelling white population grew
increasingly angry about the activities of Mexican American teenagers, many of whom had joined street gangs
called pachucos. These teens stood out because they wore long, loose jackets with padded shoulders, baggy pants
tied at the ankles, long chains, broad-brimmed hats, and greased ducktail hairstyles. This outfit was known as a
zoot suit. In June 1943, a four-day riot in Los Angeles erupted and became known as the Zoot Suit Riots, during
which white sailors in Long Beach invaded Mexican American communities and attacked zoot-suiters. Police did
little to restrain the sailors, who grabbed Hispanic teenagers, tore off and burned their clothes, cut off their ducktails,
and beat them. When the teens tried to fight back, the police arrested them. In the aftermath of the Zoot Suit Riots,
the city of Los Angeles passed a law prohibiting zoot suits.
Why do you think wartime would heighten conflicts at home?

For the Teacher

In part due to the increased Mexican and Mexican American population in the United States, and due to the recently
arrived white service members in heavily populated cities like Los Angeles, the swelling white population grew
increasingly angry about the activities of Mexican American teenagers, many of whom had joined street gangs
called pachucos. These teens stood out because they wore long, loose jackets, with padded shoulders, baggy
pants tied at the ankles, long chains, broad-brimmed hats, and greased ducktail hairstyles. This outfit was known as
a zoot suit. In June 1943, a four-day riot in Los Angeles erupted and became known as the Zoot Suit Riots during
which white sailors in Long Beach invaded Mexican American communities and attacked zoot-suiters. Police did
little to restrain the sailors, who grabbed Hispanic teenagers, tore off and burned their clothes, cut off their ducktails,
and beat them. When the teens tried to fight back, the police arrested them. In the aftermath of the Zoot Suit Riots,
the city of Los Angeles passed a law prohibiting zoot suits.
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Ask students to make sense of the significance of the riots by posing this question: Why do you think wartime would
heighten conflicts at home? Moreover, ask your students to use this photograph — and a variety of other widely
available images that document the riots — as a piece of evidence to answer the following questions: Considering
that World War II served to advance movements for equality at home and abroad, what does this episode of
violence tell you about the state of race relations during the war? How did the war serve to advance movements for
equality at home and abroad? How did the American government change because of World War II?

#10 Secondary
Source

LULAC News World War II Editorial
“We do not serve Mexicans here.” “You will have to get out as no Mexicans are allowed.” “Your uniform and service
ribbons mean nothing here. We still do not allow Mexicans.”
These, and many other stronger-worded ones, are the embarrassing and humiliating retorts given our returning
veterans of Latin American descent and their families. They may all be worded differently, and whereas some are
toned with hate and loathness while others are toned with sympathy and remorse, still the implication remains that
these so-called “Mexicans” are considered unworthy of equality, regardless of birthright or service. This situation is
ironic indeed, in view of the fact that these same “Mexicans” have just finished helping this country to defeat
countries to the east and west who would impose upon the world a superior people, a superior culture.
Why this hate, this prejudice, this tendency to discriminate against a people whose only fault seems to be that they
are heirs of a culture older than any known “American Culture,” to find themselves a part of a land and people they
have helped to build and to defend, to find themselves a part of a minority group whose acquired passive nature
keeps them from boldly demanding those rights and privileges which are rightfully theirs? Can it be the result of
difference in race, nationality, language, loyalty, intelligence or ability?
There is no difference in race. Latin Americans, or the so-called “Mexicans,” are Caucasian or white. There are only
three races: the Caucasian, the Negroid, and the Mongoloid. Racial characteristics place the Latin American among
the white. Who dares contradict nature? There is no difference in nationality. These “Mexicans” were born and bred
in this country and are just as American as Jones or Smith. In fact, the ancestors of these “Mexicans” were here
before those of Jones or Smith decided to take up abode. Difference in language? No. These “Mexicans” speak
English. Accented, perhaps, in some cases, but English all over the United States seems to be accented. That
these “Mexicans” can speak Spanish is not a detriment, it is an asset. After all, there are not too many people in this
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country who can boast a knowledge of the most widely spoken languages in the world. Difference in loyalty? How
can that be when all revere the same stars and stripes, when they don the same service uniforms for the same
principles? Difference in intelligence and ability? Impossible….
We have proved ourselves true and loyal Americans by every trial and test that has confronted us; now give us
social, political, and economic equality and the opportunity to practice and enjoy that equality. We ask for it not as a
favor, but as a delegated right guaranteed by our Constitution, and as a reward for faithful service.

For the Student

Title of Source

“World War II and Mexican Americans"

Date

October 1945

Holding Institution

League of United Latin American Citizens

The League of United Latin American Citizens (LULAC) is one of the nation’s oldest civil rights organizations that
advocates for the rights and voices of Latinixs and Chicanxs. In the closing months of World War II, the LULAC
newspaper published this editorial, after the Zoot Suit Riots and in the midst of the Bracero Program. This editorial
describes the treatment that Mexicans and Mexican Americans experienced on a daily basis.
What do you notice about how this article explains the way that Mexican American service members and civilians
were being treated? Why does LULAC insist that all people of Mexican descent are “white”? What is the advantage
of this claim? How does the article explain how race functions?

For the Teacher

The League of United Latin American Citizens (LULAC) is one of the nation’s oldest civil rights organizations that
advocates for the rights and voices of Latinxs and Chicanxs. In the closing months of World War II, the LULAC
newspaper published this editorial, after the Zoot Suit Riots and in the midst of the Bracero Program. This editorial
describes the treatment that Mexicans and Mexican Americans experienced on a daily basis.
Ask students: What do you notice about how this article explains the way that Mexican American service members
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and civilians were being treated? Why does LULAC insist that all people of Mexican descent are “white”? What is
the advantage of this claim? How does the article explain how race functions? Students will likely notice similar and
different arguments about equality than those used today; ask them to notice continuities and changes in the
arguments.

#11 Primary
Source

Bracero Program Documents
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For the Student

Title of Source

Alien laborer's identification card of Juan Contreras

Holding Institution

Bracero History Archive

Link to Record

http://braceroarchive.org/items/show/915

In 1942, the Mexican and the American governments established the Bracero Program, which encouraged Mexican
contract laborers to come and work in the United States. Under this agreement, migrants were to be hired on
short-term contracts and treated fairly. Under the Bracero Program, 300,000 Mexican laborers came to the United
States. Most worked during the war as farm laborers, and others worked for the first time in factory jobs. Bracero
workers were concentrated mainly in the West, which meant that Mexican American neighborhoods quickly
expanded. The program continued after the war, and by the mid-1960s, nearly 5 million Mexicans had migrated
north under the program, which would make the Latino population — especially in the Southwest — an increasingly
powerful part of the economic and political landscape of the nation.
Based on your view of these two primary sources, how do you think the Bracero Program, and the increase in
Mexican immigration during the war, help us answer the question, How did World War II advance movements for
equality?

For the Teacher

In 1942, the Mexican and the American governments established the Bracero Program, which encouraged Mexican
contract laborers to come and work in the United States. Under this agreement, migrants were to be hired on
short-term contracts and treated fairly. Under the Bracero Program, 300,000 Mexican laborers came to the United
States. Most worked as farm laborers during the war, and others worked for the first time in factory jobs. Bracero
workers were concentrated mainly in the West, which meant that Mexican American neighborhoods quickly
expanded. The program continued after the war, and by the mid-1960s, nearly 5 million Mexicans had migrated
north under the program, which would make the Latino population — especially in the Southwest — an increasingly
powerful part of the economic and political landscape of the nation.
Ask students to find meaning in the Bracero Program documents and connect them to the larger question about
World War II’s being a turning point by posing the following questions to them: Based on your view of these two
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primary sources, how do you think the Bracero Program, and the increase in Mexican immigration during the war,
help us answer the question, How did World War II advance movements for equality?

III. English Language Development extension activity
This literacy strategy helps students to interpret Source 7, a poster advertising a July 1944 conference of the National Association for the
Advancement of Colored People (NAACP), a leading civil rights organization. The strategy engages students in a multimodal (visual and
textual) analysis of the flyer, through which they will practice noticing various types of text details and discuss how they work together
rhetorically to create a call to action.
Directions
1. Provide context. This literacy lesson will have students working collaboratively to figure out the meaning of various pieces of the
poster. Because students will improve their multimodal literacy skills by engaging in this effort, less context may be more here. For
example, even if students are not already familiar with the NAACP, the poster includes the full name (National Association for the
Advancement of Colored People), from which students should be able to determine enough of its purpose to understand the goals of
the poster. It may be enough, initially, to simply tell students that these posters appeared in 1944 and have them briefly summarize
what they know about what was happening in the country in 1944. Teachers may find they need to provide context as they go if, for
example, students are not familiar with the concept of Jim Crow or if they are unable to recognize the Japanese Rising Sun or Nazi
flags.
2. Interpret and discuss text. Use the Student Handout to guide students in a multimodal analysis of some of the components of the
poster and how they work together to create a call to action. The handout asks students to consider three components of text:
language, image, and text features (placement, bold type, capitalization, etc.).
a. Briefly explain and/or model each component of the worksheet so students have a sense of what to pay attention to for each
part.
b. Give students time in pairs or small groups to talk through some responses to the prompts in each part and take notes as
needed. (A pair or small group structure works best here to provide opportunities for verbal processing and collaborative
inquiry while engaging as many students as possible in the task.)
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c. Have students share out some of their observations for each section. Keep a class list on the board and add to it as needed.
(See handout key for ideas.) As students share observations of what t hey notice (about image, text features, or language),
push the class to think about why t he authors of the poster might have made these choices and how they work together with
one another. (See handout key for ideas.)
After analyzing the three separate components, ask students to consider the last set of questions: What do you think are the goals of this
poster? What message is the NAACP trying to send? W
 ho might be the audience? You may choose to talk through these ideas as a class
or in small groups before asking students to write individually, depending on how the class conversation has gone.
3. Extend the learning. To connect with current events and/or student experience, and to provide more opportunities for reading
multimodal texts, writing, and speaking, consider these follow-up activities:
a. Using the same framework of looking at images, text features, and language, analyze some more current calls to action that
contain a visual component (in the form of flyers, protest posters, web pages, etc.) about school, community, or national
issues relevant to students’ lives. How are the techniques similar or different from those used in the 1944 poster’s call to
action, “Come, let us take counsel together!”?
b.

For practice with multimodal writing, have students collaboratively draft their own call-to-action flyers or posters about a
national issue related to equality that they are interested in. For extra speaking practice, ask them to present and discuss their
rhetorical choices.

**See Student Handouts.***
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