
 
Inquiry Set 11.2: Women’s Suffrage 

 
 

I. Inquiry Set Introduction 

Inquiry Set Title  Women’s Suffrage 

Brief Description  This inquiry set is designed to provide context for students to be able to address with nuance and perspective the 
question, Why did women want the right to vote, and how did they convince men to grant it to them? Women in 
California won the right to vote in the 1911 election, nearly a decade before the national suffrage amendment 
passed.  

Authors  Beth Slutsky, California History-Social Science Project, UC Davis 

Grade Levels  11 

Topics/Concepts voting, suffrage, progressivism, Jim Crow, 1890s, 1900s, 1910s, Seneca Falls  
 

CA HSS 
Standards / 
Frameworks  

United States History and Geography: Continuity and Change in the Twentieth Century 
 
11.2 Students analyze the relationship among the rise of industrialization, large-scale rural-to-urban migration, and 
massive immigration from Southern and Eastern Europe. 
 

11.2.9 Understand the effect of political programs and activities of the Progressives (e.g., federal regulation of 
railroad transport, Children's Bureau, the Sixteenth Amendment, Theodore Roosevelt, Hiram Johnson). 

 
11.5.4 Analyze the passage of the Nineteenth Amendment and the changing role of women in society. 
 

Framework 
Excerpt 

Because progressivism called for an expanded government to protect individuals, it is only natural that expanding 
voting rights were deemed equally important. In California, women received the right to vote in 1911; on the national 
level, it took several more years. Students read about leading suffragists and their organizations, especially the 
National American Woman Suffrage Association (NAWSA) and the National Women’s Party (NWP). This question 
can frame students’ exploration of the woman’s suffrage movement: Why did women want the right to vote, and how 
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did they convince men to grant it to them? Progressive impulses also challenged big-city bosses and government 
corruption; rallied public indignation against trusts; pushed for greater urban policing, social work, and 
institutionalization related to gender, sexuality, race, and class; and played a major role in national politics in the 
pre-World War I era. 
 
Moreover, labor and social justice movements also called for education reform, better living conditions, wage 
equality, more social freedom for women, and sometimes acceptance of, or at least tolerance for, women and men 
living outside of traditional heterosexual roles and relationships. Excerpts from the works of muckrakers, reformers, 
and racial thinkers such as Lincoln Steffens, Jacob Riis, Ida Tarbell, Helen Hunt Jackson, Joseph Mayer Rice, 
Emma Goldman, and Jane Addams and novels by writers such as Theodore Dreiser, Upton Sinclair, and Frank 
Norris will help set the scene for students. 

Standards California English Language Development Standards for Grade 11 
 
Part I. Interacting in Meaningful Ways 
 
B. Interpretive 
 
6. Reading closely literary and informational texts and viewing multimedia to determine 
how meaning is conveyed explicitly and implicitly through language 
7. Evaluating how well writers and speakers use language to support ideas and opinions with details or reasons                  
depending on modality, text type, purpose, audience, topic, and 
content area 
8. Analyzing how writers and speakers use vocabulary and other language resources for specific purposes (to                
explain, persuade, entertain, etc.) depending on modality, text type, purpose, audience, topic, and content area 
 
Common Core State Reading Standards for Literacy in History/Social Studies, Grades 11-12 
 
1.Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained               
from specific details to an understanding of the text as a whole. 

2.Determine the central ideas or information of a primary or secondary source; provide an accurate summary that                 
makes clear the relationships among the key details and ideas. 
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5.Analyze in detail how a complex primary source is structured, including how key sentences, paragraphs, and                
larger portions of the text contribute to the whole. 
 
9.Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an idea                
or event, noting discrepancies among sources. 
 

Investigative 
Question 

Why did women want the right to vote, and how did they convince men to grant it to them? 

Historical 
Background 
 

This inquiry set is designed to provide context for students to be able to address the question, Why did women want 
the right to vote, and how did they with nuance and perspective convince men to grant it to them?. Women in 
California won the right to vote in the 1911 election, nearly a decade before the national suffrage amendment 
passed. Whether suffrage appears in your classroom as a topic that is woven into multiple units that stretch from the 
Reconstruction Era through the 1920s, or whether women’s suffrage operates as a stand-alone topic, this inquiry set 
can be useful for both pedagogical approaches.  
  
All of the documents in this set address the “why did women want the right to vote?” part of the question. Students 
explore documents that suffragists created to convince others of the value of the vote. These documents spread 
across time and space, beginning with the Declaration of Sentiments in 1848, though they focus more heavily on 
suffrage in the West. The documents are united in that they all reveal variations of arguments that women made to 
one another and to men to convince them of the value of allowing women to vote. Have your students pay attention 
to natural rights arguments and also to the “maternalist” reasons that women advocated suffrage. An important 
change occurred in the suffrage movement when feminists moved away from arguing that suffrage should be a 
fundamental human right, and because women shared common humanity with men that they should vote. Instead, 
some suffragists in the twentieth century argued that the state should allow women to vote precisely because of 
their differences from men; their motherhood in particular would make their votes more moral and more interested in 
reform than men, for example.  
 
In addition to noting changes in the arguments that suffragists put forth, your students should note the significance 
of race and labor in promoting suffrage. Some suffragists argued that white women in particular needed the vote to 
counter the influence of nonwhite male voters. Other suffragists argued that working women — whether they spoke 
only Spanish or belonged to labor unions — needed the vote more than other people. The women’s suffrage 
movement of course did not happen in a vacuum, and the historical context of Jim Crow segregation, alongside 
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mass immigration, urbanization, industrialization, and progressivism, all inform the arguments presented in these 
diverse documents. 
  
Most of the documents also address the “how did women convince men” part of the question. In this section, 
students learn about different strategies that women used to appeal to the sensibility of men (whether rooted in 
racist rhetoric or strategies to get men’s attention). These sources relate more to the methods that suffragists 
employed. Students should come away with a sense of the diversity of strategies, and also radical versus more 
moderate style of activism. The medium by which suffragists attempted to draw attention to their cause also reveals 
several important factors about the campaign. It is as important to chart the methods of activism and understand 
them in context as it is to understand the changing arguments for the vote. 
  
This inquiry set contains an extended literacy activity in which students compare the foundational women’s rights 
text, the Declaration of Sentiments from 1848, with the Declaration of Independence. Analyzing these documents 
side by side will help students address both parts of the question. The activity helps students navigate the 
arguments that women’s rights advocates adopted and the ways in which they attempted to persuade men of the 
value of suffrage. 

Map  
 

 Washington, DC; Oakland, California; New York; London; Mississippi 

 

II. Source Sets 

#1  Primary 
Source 

Suffragists Picket White House 
 

California Historical Society 4 

https://www.dropbox.com/work/Teaching%20California/Teaching%20CA%20framework%20questions/Grade%2011/11.2%20Why%20did%20women%20want%20the%20right%20to%20vote?preview=2.+%5BBastille+Day+Spells+Prison...%5D%3B+National+Archives.jpg


Women’s Suffrage 

 
 
Transcription: 
 
Miss Julia Hurlbut of Morristown, N.J., leading the sixteen members of the National Woman's Party who participated 
in the picketing demonstration in front of the White House, Wash., D.C., July 14 1917, which led to their arrest. 
These sixteen women were sent to the workhouse at Occoquah, on July 17, 1917, upon their refusal to pay fines of 
$25 each, but were pardoned on July 19, 1917. 
 

Title of Source Bastille Day spells prison for sixteen suffragists  

Holding Institution National Archives and Records Administration 
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Link to Record https://catalog.archives.gov/id/45568320 

 

For the Student 
 

This photograph was taken during a protest in Washington, DC, in 1917, nearly six years after women in California 
won the right to vote, but still nearly three years before women were granted that right at the federal level. Many of 
the women in this photograph — members of the National Woman’s Party — were arrested shortly after this picture 
was taken because  they were picketing in front of a public place, which required a permit  they did not have. These 
suffragists regularly faced arrest, trial, and incarceration.  
How do you think these protests and arrests served as strategies for women to get the attention of policy makers? 
How do events like this help us answer the question, How did women convince men to grant them the right to vote? 

For the Teacher 
 

This photograph was taken during a protest in Washington, DC, in 1917, nearly six years after women in California 
won the right to vote, but still nearly three years before women were granted that right at the federal level. Many of 
the women in this photograph — members of the National Woman’s Party (the more radical alternative to the more 
moderate National American Woman Suffrage Association, NAWSA) — were arrested shortly after this picture was 
taken because they were picketing in front of a public place, which required a permit they did not have. These 
suffragists regularly faced arrest, trial, and incarceration. In the context of World War I, protests like this shone a 
light on suffragists’ anger over national leaders’ committing the nation to war without women being able to vote for 
leaders.  
 
As you guide students through this document, the following questions may be useful: How do you think these 
protests and arrests served as strategies for women to get the attention of policy makers? How do events like this 
help us answer the question, How did women convince men to grant them the right to vote?  
 

#2  Primary 
Source 

California Suffrage Poster 
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Transcription:  
 
Why Women Want to Vote. 
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WOMEN ARE CITIZENS, 
AND WISH TO DO THEIR CIVIC DUTY. 
 
WORKING WOMEN need the ballot to regulate conditions under which they work. Do working men think they can 

protect themselves without the right to vote? 
HOUSEKEEPERS need the ballot to regulate the sanitary conditions under which they and their families must live. 
Do MEN think they can fight against vicious conditions that are threatening their children unless they can vote for the 

men that run the district? 
TEACHERS need the ballot to secure just wages and to influence the management of the public schools. Do MEN 

think they could secure better school conditions without a vote to elect the Mayor who nominates the Board 
of Education? 

BUSINESS WOMEN need the ballot to secure for themselves a fair opportunity in their business. Do business MEN 
think they could protect themselves against adverse legislation without the right to vote? 

TAX PAYING WOMEN need the ballot to protect their property. Do not MEN know that "Taxation without 
representation" is tyranny? 

ALL WOMEN need the ballot, because they are concerned equally with men in good and bad government, and 
equally responsible for civic righteousness. 

ALL MEN need women's help to build a better and juster government, and 
WOMEN need MEN to help them secure their right to fulfil their civic duties. 
VOTE FOR THE AMENDMENT GIVING WOMAN THE BALLOT AT THE SPECIAL ELECTION ON OCTOBER 10, 

1911. 
 
"California Next" Printed by California Equal Suffrage Association, Room 243 Pacific Building, San Francisco, Cal. 
 

Title of Source Justice equality; why women want to vote 

Holding Institution Ella Strong Denison Library, Claremont Colleges 

Link to Record http://ccdl.libraries.claremont.edu/cdm/compoundobject/collection/p15831coll5/id/1345/rec/
1 
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For the Student 
 

The California Equal Suffrage Association, which was an organization of suffragists who argued that women be 
granted the right to vote in the 1911 election, published this advertisement just before men went to the polls to vote 
on this California amendment. Read through the list of reasons that the California Equal Suffrage Association 
provides for why women wanted the right to vote. Note that the reasons are connected to women as workers, 
mothers, citizens, and teachers.  
 
Do you think the writers of this advertisement believed women should have the right to vote because women were 
fundamentally the same as men or fundamentally different? How does this poster help us to answer the question, 
Why did women want the right to vote, and how did they convince men to grant it to them?  

For the Teacher 
 

The California Equal Suffrage Association, which was an organization of suffragists who argued that women be 
granted the right to vote in the 1911 election, published this advertisement just before men went to the polls to vote 
on this California amendment that would grant women the right to vote. Have students read through the list of 
reasons that the California Equal Suffrage Association provides for why women wanted the right to vote. Note that 
the reasons are connected to women as workers, mothers, citizens, and teachers. Students may wish to focus 
closely on one or two of these points, and connect them with other topics from your class. How, for example, could 
working women’s interests be of more concern during this era of mass industrialization, urbanization, and 
immigration? Or, how in the progressive era could the interests of mothers (who according to this poster sought “to 
regulate the moral conditions under which their children must be brought up”) be relevant to the men who were 
voting for them?  
 
Ask students to consider whether they think that the writers of this advertisement believed women should have the 
right to vote because women were fundamentally the same as men or fundamentally different. Moreover, ask 
students to consider how this poster helps us answer the question, Why did women want the right to vote, and how 
did they convince men to grant it to them? Underscore for students both the arguments (about rights and 
responsibilities) and the methods (consider the medium of publishing this poster and sending it in the mail to 
disseminate messages) for promoting suffrage.  
 

#3  Primary 
Source 

First Women to Vote in California 
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Title of Source Mmes. L.H. Coffin, J. Pinther, Jr. and Hanna Kane with 
California Equal Suffrage banner, Oakland 

Holding Institution California Historical Society 

Link to Record http://www.oac.cdlib.org/findaid/ark:/13030/kt2j49q0s2/ 

 

For the Student 
 

Taken in August, 1908, more than three years before women in California won the right to vote, but also more than 
30 years after women’s suffrage became a priority for some women in the state, this photograph shows how women 
worked to get the public’s attention about the importance of voting. The photograph documents what has been 
reported to be the first parade of suffragists in California, staged outside a Republican Party convention in Oakland. 
The California Equal Suffrage Association led this parade.  
 
Based on the dress and racial composition of the women in the foreground and in the background of the 
photograph, who do you think belonged to this organization? While marching in public is more common in today’s 
society, it was much less common — and much more controversial — in the early 1900s. Why do you think they 
would use these tactics to advocate for suffrage? 

For the Teacher 
 

Taken in August, 1908, more than three years before women in California won the right to vote, but also more than 
30 years after women’s suffrage became a priority for women in the state, this photograph shows how women 
worked to get the public’s attention about the importance of voting. The photograph documents what has been 
reported to be the first parade of suffragists in California, staged outside a Republican Party convention in Oakland. 
The California Equal Suffrage Association, an umbrella organization of clubwomen and working women, led this 
parade.  
 
Ask your students to observe and analyze the people and the setting of the picture. They may wish to start with the 
following questions: Based on the dress and racial composition of the women in the foreground and in the 
background of the photograph, who do you think belonged to this organization? While marching in public is more 
common in today’s society, it was much less common — and much more controversial — in the early 1900s. Why 
do you think they would use these tactics to advocate for suffrage? An understanding of the radical methods that 
suffragists used to get attention will be important for students to understand the historical context of the movements. 

California Historical Society 11 

http://www.oac.cdlib.org/findaid/ark:/13030/kt2j49q0s2/


Women’s Suffrage 

#4  Secondary 
Source 

Southern White Suffrage 
 

 
 
Transcript:  
 
”The enfranchisement of women would insure immediate and durable white supremacy, honestly attained, for upon 
unquestioned authority it is stated that in every southern State but one there are more educated women than all the 
illiterate voters, white and black, native and foreign, combined. As you probably know, of all the women in the South 
who can read and write, ten out of every eleven are white. When it comes to the proportion of property between the 
races, that of the white outweighs that of the black immeasurably. The South is slow to grasp the great fact that the 
enfranchisement of women would settle the race question in politics. The civilization of the North is threatened by 
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the influx of foreigners with their imported customs ; by the greed of monopolistic wealth and the unrest among the 
working classes ; by the strength of the liquor traffic and encroachments upon religious belief. Some day the North 
will be compelled to look to the South for redemption from those evils on account of the purity of its Anglo-Saxon 
blood, the simplicity of its social and economic structure, the great advance in prohibitory law and the maintenance 
of the sanctity of its faith, which has been kept inviolate. Just as surely as the North will be forced to turn to the 
South for the nation’s salvation, just so surely will the South be compelled to look to its Anglo-Saxon women as the 
medium through which to retain the supremacy of the white race over the African.”  
 
 
Title of Source Belle Kearney speech excerpt (1903), from The History of Woman Suffrage 

Link to Record https://archive.org/details/historyofwomansu05stanuoft/page/n5 
https://archive.org/details/historyofwomansu05stanuoft/page/82 

Preferred Citation Susan B. Anthony, Matilda Joslyn Gage, Ida Husted Harper, and Elizabeth Cady 
Stanton. History of Woman Suffrage, 82-83. New York: J.J. Little & Ives, 1922. 
https://archive.org/details/historyofwomansu05stanuoft/page/82.  
 

 

For the Student 
 

Belle Kearney, a white suffragist from Mississippi, delivered this address to the National American Woman Suffrage 
Association (NAWSA) Convention in 1903. NAWSA was a national organization that had chapters and branches of 
suffragists all around the country, with members devoted to working for both a constitutional suffrage amendment 
and state-level suffrage amendments. This speech shows how some white suffragists connected race, Jim Crow, 
and voting rights at the turn of the twentieth century.  
 
What do you think is the meaning of the phrase, “The enfranchisement of women would insure immediate and 
durable white supremacy, honestly attained”? Who do you think Kearney is directing her argument toward? How 
does this speech help answer the question, Why did women want the right to vote, and how did they convince men 
to grant it to them? 
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For the Teacher 
 

Belle Kearney, a white suffragist from Mississippi, delivered this address to the National American Woman Suffrage 
Association (NAWSA) Convention in 1903. It is significant that this convention was held in New Orleans. It was tied 
to the development of a Southern white suffrage movement that previously had been quite weak. NAWSA 
accommodated Southern white suffragists and even approved their states’ rights approach to suffrage. Just a few 
years earlier, Susan B. Anthony asked Frederick Douglass not to attend the convention in Atlanta so as not to offend 
Southern white women.  
 
NAWSA was a national organization that at its formation in 1890 had largely excluded black members. It had 
chapters and branches of suffragists all around the country, with members devoted to working for both a 
constitutional suffrage amendment and state-level suffrage amendments. African American women suffragists 
resisted such race-based claims and formed their own suffrage organizations, as did Ida B. Wells in 1913 with the 
Alpha Suffrage Club.  
 
This speech shows how some white suffragists connected race, Jim Crow, and voting rights at the turn of the 
twentieth century. Students should be able to make connections between Jim Crow disenfranchisement laws, 
notions of racial hierarchy that were common in this era, and the progressive-era reformers. This context will be 
necessary for students to understand the meaning of the phrase, “The enfranchisement of women would insure 
immediate and durable white supremacy, honestly attained.” Ask students to infer who Kearney is directing her 
argument toward. Also, note that this source can provide students with an important and complicated piece of 
evidence to help them answer the question, Why did women want the right to vote, and how did they convince men 
to grant it to them?  

#5  Primary 
Source 

Alice Paul Article about Force Feeding and Suffrage 
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Transcript: 
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Being Fed Through Nostrils Is Described by Alice Paul, Young American Suffragette Inventor of Hunger Strike Tells How 
British Prison Physicians Keep Life in Women Who Won't Eat or Wear Clothes.  
London, Dec. 9. - Miss Alice Paul, of Philadelphia, the suffragette who was arrested November 9th and sentenced to 
a month's hard labor for her share in the suffragette demonstration at the Lord Mayor's banquet at the Guildhall, was 
released from Holloway jail this morning on the completion of her thirty days. She left the prison in a cab, 
accompanied by two wardresses, and went to the home of friends. A doctor was immediately called to attend her 
there, owing to her weakened condition.  
 
Miss Paul, who was the inventor of the suffragettes' "hunger strike" and practiced it during her latest term in jail, was 
cheerful, and said she did not regret her conduct, and was prepared to repeat it again if necessary. She said she 
was unable to undergo the ordeal of an interview, but later she sent your correspondent a statement by a friend. On 
previous convictions, Miss Paul was able to gain her freedom by refusing to eat, but her tactics were futile this time.  
 
Miss Paul said she was the granddaughter of a New Jersey judge, and master of arts of the University of 
Pennsylvania, She had done a great deal of settlement work during the last four years, and came to London in 
September, 1908, to study economics. After saying that she was first struck by the contrast between the academic 
interest in woman suffrage in America and the lively character of the movement here, Miss Paul told this story of her 
prison life.  
 
"I practiced a hunger strike until November 11th. After that date they fed me twice a day by force, except on one day 
when I was too ill to be touched, I have no complaints against the Holloway officials. I spent the whole time in bed, 
because I refused to wear prison clothes. Each day, I was wrapped in blankets and taken to another cell to be fed, 
the food being injected through my nostrils.  
 
"During this operation the largest Wardress in Holloway sat astride my knees, holding my shoulders down to keep 
me from bending forward. Two other wardresses sat on either side and held my arms. Then a towel was placed 
around my throat, and one doctor from behind forced my head back, while another doctor put a tube in my nostril. 
When it reached my throat my head was pushed forward.  
 
"Twice the tube came through my mouth and I got it between my teeth. My mouth was then pried open with an 
instrument. Sometimes they tied me to a chair with sheets. Once I managed to get my hands loose and snatched 
the tube, tearing it with my teeth. I also broke a jug, but I didn't give in."  
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Miss Paul lives alone in London. Her friend told me with great gusto how Miss Paul had eluded the vigilance of the 
police at the Lord Mayor's banquet. It seems she and Miss Amelia Brown, her partner in the escapade, dressed as 
charwomen, went to the Guildhall at 9 o'clock in the morning. Every time they met anyone they asked the way to the 
kitchen. They had many hairbreadth escapes, and once, seeing a policeman close at hand, they knelt down to 
escape notice. In the dark the policeman actually put his cape on them. Finally they succeeded in getting to the 
gallery overlooking the banqueting hall, where they shrieked and threw stones through a stained glass window.  
 
Miss Lucy Burns, the other American suffragette, is following Winston Spencer Churchill around the country, making 
it as warm as possible for the President of the Board of Trade.  
 
 

Title of Source Alice Paul Describes Force Feeding 

Holding Institution  Library of Congress 

Link to Record https://www.loc.gov/item/rbcmiller003904/ 

 

For the Student 
 

The headline of this London newspaper article from 1909 explains that Alice Paul, an American suffragist, who spent 
a great deal of time involved in both the British suffragette (a British term) and American voting rights movements, 
experienced being force-fed during a hunger strike that she chose to start while in jail. Take a look at the first 
paragraph and locate the reason Paul was placed under arrest, and what her sentence was for her crime. Based on 
Paul’s description, why do you think she went on a hunger strike in jail? How did jail officials force-feed her? Why did 
she describe in detail the experience of being force-fed? Why do you think it is important that this article highlighted 
how Paul, an American suffragist, fought for suffrage in Britain?  How did this newspaper article compare American 
and British suffrage efforts? 

For the Teacher 
 

The headline of this London newspaper article from 1909 explains that Alice Paul, an American suffragist, 
experienced being force-fed during a hunger strike that she chose to start while in jail. Paul was the radical leader of 
the Congressional Union, which would go on to become the National Women’s Party. Her radical methods and 
ideology stood in opposition to the more moderate National Association Woman Suffrage Association (NAWSA) 
under the leadership of Carrie Chapman Catt. Paul learned the more radical methods (many of which she had 
learned while working in England) that she originally introduced to the United States through the Congressional 
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Union in England.  
 
Ask students to take a look at the first paragraph and locate the reason Paul was placed under arrest, and what her 
sentence was for her crime. Based on Paul’s description, ask students to consider why they think she went on a 
hunger strike in jail. How did jail officials force-feed her? Ask students to make connections between the 
radicalization of her strategies by considering the questions: Why do you think Paul described in detail the 
experience of being force-fed? In what ways did the battle for US women’s suffrage extend beyond the United 
States? This newspaper article serves as an important piece of evidence for the second part of the question, how 
did women convince men to grant them the right to vote?  
 

#6  Primary 
Source 

Excerpt from the Seneca Falls Declaration of Sentiments 
  
We hold these truths to be self-evident: that all men and women are created equal; that they are endowed by their 
Creator with certain inalienable rights, that among these are life, liberty, and the pursuit of happiness; that to secure 
these rights governments are instituted, deriving their just powers from the consent of the governed. Whenever any 
form of government becomes destructive of these ends, it is the right of those who suffer from it to refuse allegiance 
to it, and to insist upon the institution of a new government, laying its foundation on such principles, and organizing 
its powers in such form as to them shall seem most likely to effect their safety and happiness…. 
 
The history of mankind is a history of repeated injuries and usurpations on the part of man toward woman, having in 
direct object the establishment of an absolute tyranny over her. To prove this, let facts be submitted to a candid 
world. 
 
He has never permitted her to exercise her inalienable right to the elective franchise. 
 
He has compelled her to submit to laws, in the formation of which she had no voice. 
 
He has withheld from her rights which are given to the most ignorant and degraded men — both natives and 
foreigners. 
 
Having deprived her of this first right of a citizen, the elective franchise, thereby leaving her without representation in 
the halls of legislation, he has oppressed her on all sides. 
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He has made her, if married, in the eye of the law, civilly dead. He has taken from her all right in property, even to 
the wages she earns. 
 
He has made her, morally, an irresponsible being, as she can commit many crimes with impunity, provided they be 
done in the presence of her husband. In the covenant of marriage, she is compelled to promise obedience to her 
husband, he becoming, to all intents and purposes, her master — the law giving him power to deprive her of her 
liberty, and to administer chastisement. 
 
He has so framed the laws of divorce, as to what shall be the proper causes of divorce; in case of separation, to 
whom the guardianship of the children shall be given; as to be wholly regardless of the happiness of women — the 
law, in all cases, going upon a false supposition of the supremacy of man, and giving all power into his hands…. 
 
Resolved, That woman is man's equal — was intended to be so by the Creator — and the highest good of the race 
demands that she should be recognized as such. 
 
Resolved, That the women of this country ought to be enlightened in regard to the laws under which they live, that 
they may no longer publish their degradation, by declaring themselves satisfied with their present position, nor their 
ignorance, by asserting that they have all the rights they want… 
 
Resolved, That it is the duty of the women of this country to secure to themselves their sacred right to the elective 
franchise. 
 
Resolved, That the equality of human rights results necessarily from the fact of the identity of the race in capabilities 
and responsibilities. 
 

Title of Source The first convention ever called to discuss the civil and political rights of women, Seneca 
Falls, N.Y., July 19, 20, 1848 

Holding Institution  Library of Congress 

Link to Record https://www.loc.gov/item/27007548/  
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For the Student 
 

Produced in 1848, before the American Civil War and more than 70 years before women won the right to vote at the 
federal level, the Declaration of Sentiments produced at the convention in Seneca Falls, New York, is regarded as 
one of the most important foundational documents in the women’s rights movement. Women’s rights advocates 
such as Elizabeth Cady Stanton and Lucretia Mott called for this convention and helped to author this declaration. 
Writers of the Declaration of Sentiments consciously modeled it after the Declaration of Independence, which, less 
than 100 years earlier, became the foundation for the American Revolution.  
 
Why do you think these women’s rights advocates used language similar to that used by the leaders of the 
American Revolution? How does this document help us answer the question, Why did women want the right to vote, 
and how did they convince men to grant it to them? What specific grievances and resolutions in these excerpts 
address the question? 
 

For the Teacher 
 

Produced in 1848, before the American Civil War and more than 70 years before women won the right to vote at the 
federal level, the Declaration of Sentiments produced at the convention in Seneca Falls, New York, is regarded as 
one of the most important foundational documents in the women’s rights movement. Women’s rights advocates 
such as Elizabeth Cady Stanton and Lucretia Mott called for this convention and helped to author this declaration. 
Writers of the Declaration of Sentiments consciously modeled it after the Declaration of Independence, which, less 
than 100 years earlier, became the foundation for the American Revolution.  
 
At the time of the convention, suffrage was one of the least popular of their proposals and was just one piece of a 
multifaceted women’s rights argument. It was not until after Reconstruction that women’s rights activists increasingly 
described their campaign as a woman’s suffrage movement. Ask students to consider these questions as they 
connect this document and the historical context to broader arguments and strategies that relate to suffrage: Why do 
you think these women’s rights advocates used language similar to that used by the leaders of the American 
Revolution? How does this document help us answer the question, Why did women want the right to vote, and how 
did they convince men to grant it to them? What specific grievances and resolutions in these excerpts address the 
question?  

#7 Primary 
Source 

Working Women Suffrage Poster 
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Women’s Suffrage 

Title of Source Eight million women wage earners in the United States. ... They need the vote. 

Holding Institution Hoover Institution Library and Archives  

Link to Record https://digitalcollections.hoover.org/objects/38488/span-classqueryhleightspan-span-cla
ssqueryhlmil?ctx=b43ff3ff-e0fa-4e11-92be-eaa48e8423b7&idx=1 
 

 

For the Student 
 

This poster attempts to call attention to the importance of women’s suffrage from the perspective of work. Why, 
according to this poster, do female workers especially need the right to vote? Take a close look at the numbers of 
women who worked in specific industries; are there any jobs and corresponding numbers that surprise you? Some 
suffragists — especially in California — were connected with the labor movement because they viewed the 
importance of women earning higher wages and having access to safer jobs as a human right, just as they believed 
that voting was a human right.  
 
How does this document help us answer the question, Why did women want the right to vote, and how did they 
convince men to grant it to them? 

For the Teacher 
 

This poster attempts to call attention to the importance of women’s suffrage from the perspective of work. Ask your 
students to read this poster with a critical eye by considering the following questions: Why, according to this poster, 
do female workers especially need the right to vote? Take a close look at the numbers of women who worked in 
specific industries; are there any jobs and corresponding numbers that surprise you? Some suffragists — especially 
in California — were connected with the labor movement because they viewed the importance of women earning 
higher wages and having access to safer jobs as a human right, just as they believed that  voting was a human right. 
How does this document help us answer the question, Why did women want the right to vote, and how did they 
convince men to grant it to them? 

#8 Primary 
Source 

Opposition to Votes for Women Poster 
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Women’s Suffrage 

 
 
Transcript:  
 
Some Reasons Why We Oppose Votes for Women  
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Because the basis of government is force—its stability rests upon its physical power to enforce its laws; therefore it 
is inexpedient to give the vote to women. Immunity from service in executing the law would make most women 
irresponsible voters.  
 
Because the suffrage is not a question of right or of justice, but of policy and expediency; and if there is no question 
of right or of justice, there is no case for woman suffrage.  
 
BECAUSE IT IS THE DEMAND OF A MINORITY OF WOMEN, AND THE MAJORITY OF WOMEN PROTEST 
AGAINST IT.  
 
Because it means simply doubling the vote, and especially the undesirable and corrupt vote of our large cities.  
 
Because the great advance of women in the last century— moral, intellectual and economic—has been made 
without the vote; which goes to prove that it is not needed for their further advancement along the same lines.  
 
Because women now stand outside of politics, and therefore are free to appeal to any party in matters of education, 
charity and reform.  
 
Because the ballot has not proved a cure-all for existing evils with men, and we find no reason to assume that it 
would be more effectual with women.  
 
Because the woman suffrage movement is a backward step in the progress of civilization, in that it seeks to efface 
natural differentiation of function, and to produce identity, instead of division of labor.  
 
Because in Colorado after a test of seventeen years the results show no gain in public and political morals over 
male suffrage States, and the necessary increase in the cost of elections which is already a huge burden upon the 
taxpayer, is unjustified.  
 
Because our present duties fill up the whole measure of our time and ability, and are such as none but ourselves 
can perform. Our appreciation of their importance requires us to protest against all efforts to infringe upon our rights 
by imposing upon us those obligations which cannot be separated from suffrage, but which, as we think, cannot be 
performed by us without the sacrifice of the highest interests of our families and of society.  
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Because it is our fathers, brothers, husbands and sons who represent us at the ballot-box. Our fathers and our 
brothers love us; our husbands are our choice, and one with us; our sons are what WE MAKE THEM. We are 
content that they represent US in the corn-field, on the battle-field, and at the ballot-box, and we THEM in the 
school-room, at the fireside, and at the cradle, believing our representation even at the ballot-box to be thus more 
full and impartial than it would be were the views of the few who wish suffrage adopted, contrary to the judgment of 
the many. We do, therefore, respectfully protest against the proposed Amendment to establish “woman suffrage” in 
our State. We believe that political equality will deprive us of special privileges hitherto accorded to us by law.  
 
Our association has been formed for the purpose of conducting a purely educational campaign. If you are in 
sympathy with this aim and believe as we do in the righteousness of our cause, will you not send your name to us 
and pass our appeal on to some one else?  
 
NATIONAL ASSOCIATION OPPOSED TO WOMAN SUFFRAGE, 35 West 39th St., New York City. 
 

Title of Source Some reasons why we oppose votes for women ... National association opposed to 
woman suffrage. New York City [1894]. 

Holding Institution  Library of Congress 

Link to Record https://www.loc.gov/item/rbpe.1300130c/  

 

For the Student 
 

This document from 1894 explains why some women in New York opposed women’s suffrage. The women who 
produced this document provided several reasons why voting would not be appealing to men, women, and the 
nation. In fact, they argued several ways that the vote would harm women. Some of the most enduring claims stem 
from the sentence, “We believe that political equality will deprive us of special privileges hitherto accorded to us by 
law.”  
 
Imagine the writers of this document engaged in an argument with women who did want the right to vote. How might 
suffragists counter these claims? How does this document, along with suffragists’ response to it, help answer the 
question, Why did women want the right to vote, and how did they convince men to grant it to them?” 

For the Teacher This document from 1894 explains why some women in New York opposed women’s suffrage. The women who 
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 produced this document provided several reasons why voting would not be appealing to men, women, and the 
nation. In fact, they argued several ways that the vote would harm women. Some of the most enduring claims stem 
from the sentence, “We believe that political equality will deprive us of special privileges hitherto accorded to us by 
law.” The language surrounding “special privileges” would go on to frame many debates surrounding women’s rights 
in the 20th century. 
 
Ask your students to imagine the writers of this document engaged in an argument with women who did want the 
right to vote. How might suffragists counter these claims? How does this document, along with suffragists’ response 
to it, help answer the question, Why did women want the right to vote and how did they convince men to grant it to 
them? 

#9  Primary 
Source 

Spanish Suffrage Poster, 1911 
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Transcription: 
 
Dese a la Mujer de California El Derecho de Votar VOTOS PARA LA MUJER PORQUE  
PORQUE, la mujer debe obedecer la ley como el hombre, Debe votar como el hombre.  
PORQUE, la mujer paga contribuciones como el hombre, sosteniendo asi el gobierno, Debe votar como el hombre. 
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PORQUE, la mujer sufre por mal gobierno como el hombre, Debe votar como el hombre.  
PORQUE, las madres quieren mejorar las condiciones de sus hijos, Debe votar como el hombre.  
PORQUE, mas de 6,000,000 de mujeres en los Estados Unidos trabajan, y su salud asi como la de nuestros futuros 
ciudadanos esta con frecuencia en peligro con motivo de las malas condiciones de los talleres, que solo pueden ser 
remediadas por medio de la legislatura, Debe votar como el hombre.  
PORQUE, la mujer acomodada que trata de ayuadar al bienestar del publico, podria sostener su opinion por medio 
de su voto, Debe votar como el hombre.  
PORQUE, la hacendosa ama de casa y la mujer de profesion no pueden darese servicio al pfiblico y solo pueden 
servir al Estado por el mismo método usado por los hombres de negocios, es decir, por medio del voto, Debe votar 
como el hombre.  
PORQUE, la mujer necesita ser educada a mayor altura acerca de su responsibilidad en el sentido social y civico y 
éste solo se desarrolla con el uso, Debe votar como el hombre.  
PORQUE, la mujer es consumidora y consumidores necesitan absoluta representacion en politica, Debe votar 
como el hombre.  
PORQUE, las mujeres ciudadanas de un gobierno formado del pueblo, elejido POR el pueblo y PARA el pueblo. 
Debe votar como el hombre. LA MUJER lo necesita. EL HOMBRE lo necesita. EL ESTADO lo necesita.  
PORQUE ¿POR QUE? La mujer debe dar su ayuda. El Hombre debe dar su ayuda. El Estado debe usuar su 
ayuda.  
 
English Translation: Give the Californian Woman the Right to Vote  
Votes for the Woman  
Why  
BECAUSE (if) the woman needs to obey the law like the man, she must vote like the man.  
BECAUSE (if) the woman pays for taxes just like the man, thus holding the government accountable, she must vote 
like the man.  
BECAUSE (if) the woman suffers because of bad government like the man, she must vote like the man  
BECAUSE (if) the women would like to better their children’s conditions, she must vote like the man.  
BECAUSE, more than 6,000,000 women in the United States work and their health, just as our future citizens, is 
constantly at risk due to the poor working conditions in the workshops, which can only be remedied by means of 
legislature, she must vote like the man.  
BECAUSE, the affluent woman who tries to help the public’s welfare, she could support her opinion by means of 
voting, she must vote like the man.  
BECAUSE, the industrious housewife and the professional woman can not give themselves services to the public 
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and only can serve the State with the same method used by the business men, by means of voting, she must vote 
like the man.  
BECAUSE, the woman needs to be educated at a higher level surrounding her responsibility in the social and civil 
sense and this can only be done by the use (of the vote?), she must vote like the man.  
BECAUSE, the woman is a customer and consumers absolutely need political representation, she must vote like the 
man.  
BECAUSE, the female citizens of a government formed by the people, chosen BY the people and FOR the people, 
she must vote like the man. THE WOMAN needs it. THE MAN needs it. THE STATE needs it.  
BECAUSE BECAUSE? The woman must give her help. The Man must give her help. The State must use the help. 
 
 
Title of Source Dese a la mujer de California el derecho de votar 

Holding Institution Ella Strong Denison Library, Claremont Colleges 

Link to Record http://ccdl.libraries.claremont.edu/cdm/compoundobject/collection/p15831coll5/id/439 

 

For the Student 
 

This is a Spanish-language advertisement that explains the importance of women’s suffrage to Spanish speakers. 
Suffragists in California produced this poster in 1911 to convince Spanish-speaking men and women of the 
importance of granting women voting rights.  
 
What information can we infer about the suffrage campaign in California by knowing that advertisements were 
produced in Spanish? What does it tell us about the intended audience? What does it tell us about strategies that 
suffragists used? How does this poster help us answer the question, Why did women want the right to vote, and how 
did they convince Spanish-speaking men to grant it to them? 

For the Teacher 
 

This is a Spanish-language advertisement explaining the importance of women’s suffrage to Spanish speakers. 
Suffragists in California produced this poster in 1911 to convince Spanish-speaking men and women of the 
importance of granting women voting rights.  
If you have students who are proficient or fluent Spanish speakers, invite them to participate in translating the 
arguments presented in the document. Ask them to focus especially on the ways that mothers and workers are 
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presented as central actors who deserve the vote. The following questions can help frame your students’ 
understanding of the significance of suffrage for nonnative English-speaking populations: What information can we 
infer about the suffrage campaign in California by knowing that advertisements were produced in Spanish? What 
does it tell us about the intended audience? What does it tell us about strategies that suffragists used? How does 
this poster help us answer the question, Why did women want the right to vote, and how did they convince 
Spanish-speaking men to grant it to them? 

 

III. English Language Development extension activity 

This literacy strategy is designed to help students briefly review the structure and content of the Declaration of Independence to help 
support a close examination of parts of the Declaration of Sentiments and Resolutions of the Seneca Falls Convention. It asks students to 
consider why and how the authors of the Declaration of Sentiments chose to model their text after the Declaration of Independence and 
what effect their choices might have had on audiences of men and women. The lesson will not only add depth to student understanding 
of the question guiding the unit (Why did women want the right to vote, and how did they convince men to grant it to them?), but it will 
also support student literacy more generally by providing opportunities for close reading, speaking, collaborative meaning-making, and 
writing. 
  
Directions 
1. Provide context. 

a. Explain that the Declaration of Sentiments was an important women’s rights document that was modeled after the Declaration of 
Independence, and that the purpose of this lesson is to help students understand why and how this was done. 

b. Remind students about the purpose, content, and structure of the Declaration of Independence. 
i. Project the text for the class and do a quick read-aloud of the introduction, stopping to highlight some difficult vocabulary that 

will come up again in the Declaration of Sentiments (“inalienable,” “usurpations,” “tyranny”). Ask the class to help paraphrase 
this introduction. 

ii. Read and paraphrase a few examples of the grievances, and ask students to summarize the types of grievances the leaders of 
the American Revolution raised. 

iii. Read and paraphrase the concluding paragraph of the document, emphasizing that this is the place where the authors 
“declared” how things should be moving forward.  

iv. Tell students to be alert for ways the Declaration of Sentiments and the Resolutions of the Seneca Falls Convention draw on 
similar language, content, and structure. 
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2. Interpret and discuss text. 
a. Distribute the Student Handout and guide students through sections 1 and 2 with a process of whole-class modeling, collaborative 

group work, and whole-class debriefing. (The collaborative group work is an important step in the process to maximize student 
participation and engagement while still allowing for the co-construction of meaning around a difficult text. It also provides 
opportunities for informal speaking practice.) 

 
i. Section 1 asks students to compare the language of the introductions to the Declaration of Independence and the Declaration 

of Sentiments and talk about the effect that the language changes have on the document. 
ii. Section 2 asks students to try to paraphrase as many of the grievances of the Declaration of Sentiments as they can, while 

also underlining ideas that seem especially reminiscent of the Declaration of Independence. 
 

b. Direct students to talk in their small groups about the questions in Section 3. After having groups share out ideas with the whole 
class, have each student independently write a paragraph about the ideas that most resonate with them. 

 
3. Extend the learning.  

a. For more formal speaking practice, show students the two-minute video “Women and Girls at Seneca Falls Recite Declaration of 
Sentiments” and record the class’s own recitation. 

 
**See handouts.*** 
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